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P = pairwork
G = groupwoik
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1 Personal information
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3 Daily activities

4 Homes

Skills focus

Title Level Language focus Activity type
1.1 Meet the elementary present simple, speaking: asking for and role card game
new me have got, personal giving personal information 3]

information guestions
1.2 Me, intermediate | second conditional speaking: talking about board game
conditionally imagined possibilities (G3)
1.3 Knowing me upper- present simple, like/ speaking: answering prompt cards for

intermediate enjoy + -ing, would like,| questions about yourself speaking
second conditional (G)

2.1 We are family | elementary present gimple speaking: defining words for | mformation-gap
questions members of the family crossword
G. P
2.2 Families large | intermediate | present simple, would, | reading and speaking: discussion
and small should, comparative making comparisons, giving | (P, G)
and superlative advice, expressing opinions
adjectives
2.3 My roots upper- idioms; language of speaking: talking about questionnaire and
| intermediate | opinions families and relationships discussion
(P, G}

speaking: exchanging

information-gap clocks

3.1 Their day, elementary time; present simyple

your day, my day queastions mformation abhout routines (P}

3.2 Your week interinediate present simple, speaking: asking about daily | swrvey with whole class
present continuous, routines and future plans mingle
expressions of {C. P}
frequency

3.3 Board of life upper- questions with how speaking: talking about board game

intermediate ofteir; expressions of lifestyles; follow-up questions | (G)

frequency

4.7 What's clemeantary there isfare, speaking: describing the spot the difference

different? prepositions of place location of objects {P)

4.2 My home miermediate present simple, would., | speaking: talking at prompt cards for
second conditional, length about homies and speaking
comparative and nelghhourhoods; follow-up {G)
superlative acdjectives gquestions

4.3 My area upper- language of opinions: spealing: expressing opinions | ranking activity and

mtermediate CONNECEor

3 abous neighbourhoods;
justifying decisions

discussion
(P, G}
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6 Customs and traditions

8 Descriptions 7 Food and drink

g Friends

Level

Naplofsth'e}hook:

Language focu_s

Skills focus

Activity type

with wiil and going to

5.1 Intown elementary prepositions; present reading and speaking: formation-gap map
simple describing location; giving "

directions

5.2 The way to go | intermediate | mixed tenses writing and speaking: asking | survey with whole class
questions about transport mingle
and travel (G, O)

5.3 Around the upper- language of speaking: making plans; planning a trip

world in 25 days intermediate | suggestions,; future expressing opiniens; giving | (G}

a presentation

speaking: asking for and

7.1 Eating habits

7.2 Who's coming
to dinner?

7.3 Healthy eating

intermediate

elementary

of freguency

comg to for plans, will

for predictions;
prepositions of place

upper-
intermediate

present simple; should

6.1 Our birthdays | elementary dates; in + month; on + survey with whole class
date; possessive 's giving dates mingle
(C, Py

6.2 Festivals quiz | intermediate Wh- guestions; dates reading and speaking: (quiz

discussing and answering G)

quiz gquestions
6.3 A new festival | upper- past, present and writing and speaking: presentation

intermediate | futuye tenses organising information; note | (G)

taking, giving a presentation

present and past simpie
(uestions; expressions

speaking: asking for and
giving information about
eating habits

speaking: planning a
function; expressing
opinions; making predic-
tions; giving a presentation

writing and speaking:
categorising and making

lists; discussing eating habits

filling in tables

survey with whole class
mingle
{C. 7}

planning a dinner party
(P)

P

8.1 What can you | elementary present continuous speaking: describing actions | spot the difference
see? questions and and clothing 151
statementis; have gof

8.2 What can it intermediate | adjectives writing ancl speaking: information-gap
describe? defining adjectives crossword

(P)
8.3 Guess what upper- present simple; present| speaking: explaining what picture card guessing
it is intermediate simple passive things are and what they game

are used for

G}

second conditional}

9.1 My perfect elementary present simple writing and speaking: questionnaire and
fmend statements,; and, b, BXPressing opinions; writing a poem
because describing a friend {P)
9.2 The best of intermediate present simple; present| speaking: discussing questionnaire and
friends perfect; should friendship; giving advice problem page letters
(P, G)

9.2 Friendship upper- question forms (present | writing and speaking: creating | creating a survey

intermediate | simple, present perfect, | and conducting a survey, {G, C)

summarising information

.
5



Vaplo Rthelhooks

Title Level Language focus Skills focus Activity type
10.1 Nature game | elementary adjectives; prasent speaking: describing board game
simple; can, have got features of the natural world | (Q)
=
-
g 10.2 Quick intermediate | present simple; speaking: describing guessing game with
= descriptions adjectives appearance, characteristics cards
5 and habits ()
=
]
€
ﬁ 10.3 The power upper- present simple; present | writing and speaking: information-gap
S of nature intermediate passive describing characteristics; crosswor
making factual explanations | (P)

11 Education

disagreeing

11.1 Qur ideal elementary time; on + day; at + speaking: falking about planning a timetable
timetahle time activities on a timatable: {P)
SEDTEsSSINgG opinons

11.2 Finish the intermediate | modals: should, must, reading and speaking: matching card game
sentence ought to, have to; verb | forming sentences; giving (G)

+ infinitive with to reasons for opinions
11.3 Leaving upper- mixed tenses; modals speaking: expressing role play
schoolt intermediate opinions; agreeing and (G)

12 Leisure time

12.1 World of elementary present simple; speaking: asking and memory card game
sport gerunds answering questions about ()
sports
12.2 Music and intermediate | present simple writing and speaking: guestionnaire and
me questions; gerunds completing a questionnaire; | discussion
expressing opinions (P, G)
12.3 Life of leisure | upper- language of opinians speaking: talking at length prompt cards for
intermediate about leisure time; arguing speaking
a point (&)

superlative adjectives giving reasons (G}
6

13.1 Press elementary present simple; past writing and speaking: role play interviews
conference simple; present creating a profile; doing (&3]
continuous; going to an interviaw
13.2 Monroe and intermediate past simpie; past reading and speaking: formation-gap reading
Chaplin simpie passive; past scanning a text for {P)
continuous information; asking
questions
q‘? - r—es.
E\t 13.3 Hall of fame | upper- should, mixed tenses; | writing and speaking: discussion and written
@ intermediate comparative and expressing opinions and explanation




14 Jobs

15 The past

16 The world around us

17 The future

Ve af e healk

Language iocus

Title Level Skills focus Activity type
14.1 Guess my job | elementary present simple speaking: asking for guessing game with
questions information; making cardly
deductions {G)
14.2 Job intermediate mixed tenses reading and speaking: tole play interviews
interviews responding to a job advert; (P, &)
doing a job interview
14.3 My ideal job | upper- present simple writing and speaking: guessing game and
’ intermediate | guestions; gerunds; completing a questionnaire; | (uestionnaire
would identifying personal P}

attributes and skills

15.1 Past history | elementary Wh- questions; past reading and speaking: quiz card game
simple answering quiz questions ! {83
15.2 Schoal intermediate | past simple; present reading and speaking: ole card game
reunion perfect; present describing past events and (G orC)
continuous experiences; describing
present activities
156.3 Mixed stories | upper- past simple; past reading and speaking: scrambled stories
intérmediate | contimious; past geguencing two stories; P)

perfect

devising endings

16.1 What are elementary isfare, present speaking: talking on the picture-based phone
you doing? continuous phone; describing places calls
and present activities {F)
16.2 Ask the intermediate Wh- guestions; mixed speaking: asking cuestions questions to elicit
guestion 1eNSES specific answers
(¥)
16.3 Amazon upper- modals; ean, should, ‘speaking: stating opinions, planning an adventure
intermediate | must; {first conditional; } giving reasons, negotiating (&)

to + infinitive of
purpose

17.1 Plans and elementary will for predictions; speaking: asking and survey with whole class
predictions going to for plans answering guestions about mingle

the future (G, C)
17.2 Life changes | intermediate will and going to for writing and speaking: picture-based stories

predicnions describing events and (P

situations in the future
17.3 Things 10 upper- will, might; future speaking: predicting and picture-based dliscussion
come intermediate perfect; future passive | speculating about the future | {G)
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What is Pairwork and Groupwork?

Pairwork and Groupwork is & photocopiable resource book designed to give teenage
students the opportunity to communicate with one another in English in meaningful and
enjoyable ways.

Who is Pairwork and Groupwork for?

Pairwork and Groupwork is for teachers of English who want to provide their students
with stimulating communication activities for pairs and groups. The activities have heen
primarily designed for use with learners aged between 11 and 16, though many activities
can also be successfully used with older classes. While the activities are designed to
reinforce and supplement coursebook matsrial, teenage studenis should find them
interesting and fun to do in their own right, The activities are clear and simple to use, with
minimal preparation regquired,

How is Pairwork and Groupwork organised?

Pairwork and Groupwork is divided into 17 units, each focusing on a different topic of
interest to teenagers. Each unit provides one activity for the following levels - elementary,
Intermediate and upper-intermediate — although this division is not rigid and activities
may be used with students of a different level. The Map of the book and the summary
panels for the activities give information on which lexical, grammatical and skill areas are
covered. This aliows easy integration into your syliabus. The Map of the book also tells you
whether each activity is primarily for pairwork, groupwork or the whole class. Each activity
is accompanied by clear, step-by-step instructions, as well as an indication of how mich
preparation and class time is needed.

What type of activities are in Pairwork and Groupwork?

Int all activities, students work independently in pairs or groups and are encouraged to
communicate raturally and spontenecusly to complete the tasks. Some activities involve
a mixtuzre of pairwork and groupwork. All have a major focus on speaking and listening,
and in many cases also call on reading and writing skills. Many of the activities invoive
information-gap tasks which will keep students motivated and engaged. Activity types
include beard and card games, role plays, quizzes, surveys, problem-solving activities,
story-telling and group presentations.

How is each activity organised?

The teacher's notes for each activity provide a warm-up task to lead in to the main activity
and several suggestions for follow-ups. The main activity is explained clearly and simply in
numbered steps. However, the lesson pians are flexibie and can easily be adapted to what
best suits your students, your teaching style and the context,

How can | get the most out of Pairwork and Groupwork?

Preparation

Sore warm-up activities can be more stimulating if you are able to bring in pictures,
photos or maps. However, for most activities, preparation before the class only involves
photocopying the activity page and possibly cutting It into separate cards or sections, If
you have time, it's a good idea to laminate these or back them with cardboard o that they
are more dutable and can be reused. In the case of card games, you may like to enlarge the
cards when you are photocopying.



For board games, a tossed coin can be used instead of dice to determine how many spaces
students move around the board. Coins can also be used in prace of counters. Ruies for
games are set outin boxes in the teacher's notes — if you wish, you can photocopy these
and hand them out for students 1o refer to while they are playing the game.

Timing

The summary panel for each activity in the teacher's notes suggests a time for the
warm-up and the main activity. However, this is only an egtimate — timing will vary
according to the size and ability of your class. If some pairs ot groups finish an activity
early, ask them to go round and help others who are working more slowly.

Vocabulary and grammar

A variable amount of time at the warm-up stage may be needed to either pre-teach

orf revise vocabulary or grammatical structures — the sammary panel! lisis words and
structures that ate required for the activity. For upper-intermediate activiiies the range
of vocabulary is broader and generally more open to students’ own choice.

Managing the main activity

We suggest that you vary the gomposition of pairs and groups so that studenis work with
a variety of different people. For some activities, it may be a good idea to put together
students who don't know each other very well, while for others you may decide to put
students into friendship groups. You may like to pair up weak and strong students or
students of simjlar levels for certain activities.

1f your class doesn't divide neatly into pairs or into groups of the recommended

number, the activities can often be adjusted so that two students work together as one.
Alternatively, the extra student(s} can be asked 1o help you monitor the activity or you can
join in the activity yourself to make up the nmnbers.

Ensute that students fully understand what they are to do hefore they start working in
their pairs or groups. In menolingual classes, you may find it worthwhile to explain the
task in the students’ own language, to save time and avoid confusion. Announce time
limits for the activities at the outset, but be prepared to be flexible.

While pairs/groups are working on the activity, go round to listen, give help if needed
and settle any disagreements. Avoid intervening to correct studenis’ language uniess
there is an actual probtem of communication — remember that the main emphagis of these
activities is on fluency and success in communicating rather than on strict accuracy. You
can make a note of cornmon errors and address them later, Try also to make a note of
language thal students are using effectively. ' :

Follow-up

The follow-up suggestions are cptional — you can use or adapt them as appropriate,
depending on the students’ interest and the time you have available. Some are designed
for classroom use, either to round off the lessor of to build on the main activity ina
foliow-up lesson. Others offer interesting ideas for homework tasks, often involving the
use of the Internet as a language resource. Tasks suitable for homework include writing a
variety of text types, researching topics of interest, doing projects, designing posters and
preparing presentaiions.

Finally, remember that the piocess is just as important as the end product. We hope that
hoth you and your students will enjoy working with Pairwork and Groupwork.
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Language focus
present simple, liqve got;
personal information
questions

Key vocabulary
Javourite possession;
personal information

Skills focus
speaking: asking for
and giving personal
information

Leuel

clementary

Time

30 minutes
Preparation

one photocopy for each
pair, cut into 4 separate

cards; each student will
need 2 cards

10

Warm-up

© Wiite the phrase favourite possession on the board and explain it using
examples such as My favourite possession is my new car; Tont's Sfavourite
possession is his mobile phone. Ask a few students what their favourite
possession is.

O Ilnvite a student to the front and interview hin/her using the prompts from
the identity card on the worksheet, starting with Whats your name? Then ask
students to ask you similar personal information questions,

© Now take on a new identity by putting the name of a famous person on the
board or showing them a picture of someone famous. Explain that this is the
new me. Ask themn to question you again, this time answering as if you were
that person. Help theasy witdy tie questios fonoation.

Main activity

€@ Hand out an identity card to each student, Tell them that they have to write on
the card to create a new identity for themselves. Explain that this person will
be the net me. They cannot put any information on the card that is true about
themselves now. Their new identity could be someone famous, someone else
in the school, a relative or an imaginary person. If they wish, they can draw a
picture of themselves in the ‘photo’ area. Make sure students work individually.

© Elicit the questions necessary for students to gain personal information from
their classmates, using the prompts en the card. Pogsible questions they could
use are:
What's your name? How old are you? What do you do?
Wirere are you from? Where do you live? What do you like?
Have you gor any brothers or sisters? Have you gotany pets?
What's your favourite possession?

@ Ask students to interview each other in pairs. Stress that they cannot write down
their partner's answers but should try to remember as much information as
possible.

@ Now give each student a new blank identity card. Put them into new pairs, well
away from their original partners.

© Explain that they have 1o interview their new partner about his/her original
parter and write the answers on the new card. They will need to use questions
tike Witat’s Iiis name? How old is she? If necessary, revise the third person form
of the questions.

O Tell students to exchange cards so that they each have a completed card
with information about their original partner on it. They then return to their
original partner. They each compare the card written about them with the
original card that they wrote themselves. Ask them how much information was
comnuanicated correctly.

Follow-up

Give each student another blark identity card but with the name of a celebrity
filled in. Ask them to use websites to complete the other details. They can then
read out the details and ask other students to guess who the celebrity is.

Ask students to write a paragraph entitled The new me, using their new identity.
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Personal information 1.2]

conditionally;

Language focus Warm-up
second conditional

© Ask students a few personal questions such as What are you afraid of? When you
have asked students a question, ask them to transform it so that jt becomes part
of a second conditional question, e.g. Whart would you be afraid of if your were
fiwo? Use the phrases on the worksheet 1o hetp you.

Key vacabulary
ambition, celebrate,
counter, heads,

hobby, move forward,
possession, relax, spy,
start, surfthe net, tails,

6 Introduce the language of board games from the key vocabulary.

toss a coin Main acti“itv
Skills focus @ Divide the students into groups of three or four, Hand out a copy of the board
speaking: talking about to each group. You may also want to hand out a caopy of the Rules. Make sure
imagined possihilities each group has a cain and knows which side is "heads” and which s 1ails’ Fach
: student will also need something he/she can use as a counter.

Level
intermediate © Explain the rules for this activity {see the Rules box below). When a student

] lands on a square, he/she must form a question for the person sitting on their
Tlme- right. The question should be in the second conditional and must end with one
40 minutes of the phrases from the centre of the board. When a student lands on a square
Preparation with a letter, they have an extra turn. The first student to return to the square
one photocopy for each they started from is the winner.

group of 3 or 4 students;
a coin for each group
and a counter for each
student; a photocopy of
the Rules for each group
{optional)

© Ifnecessary, help with vocabulary and resolve debates about the questions. The
students should try and choose phrases that work well. They should have fun
with the questions and answers rather than expecting all of them to make sense.

Follow-up

Ask students to write a week’s diary entry, imagining their life in a different
situation. They could, for example, write a diary of how their life would be if
they were 60, lived in Australia, or had a lot of money,

© Inpairs, students write five new questions using the second conditional. They
can try them out with another pair.

Rules for Wis, gomdiifamailly
b Place a counter for each playerona sauiare with a letter.
2 Take it in tumis to toss the coin.

3 Ititis 'heads, move forward one square.

4 Ifitis ‘tails) move forward two squares.

5 When you land on a square, make a question using the words and one
of the phrases in the middle of the board. Ask the player sitting on your
right your question. For example: If you were 20, how would you celebrate
your birtheday?

6 He/she must answer your question.

7 When it is your turn you must niot ask a question that another player has
asked before.

8 When you land on a square with a letter, toss the coin again and have
another turn.

9 The first player to return to the square they started from is the winner,

From Pairwork and Groupwork © Cambridge University Press 2009
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&Personal information 1.3)

Language focus
present simple; likel
efijoy + -ing; would like;
second conditional

Key vacabulary
ambition, feay, mentory,
personality, pessimist,
possession, proud

Skills facus
speaking: answering
questions about yoursel!

Lot

upper-intermediate
Time

30 minutes
Preparation

one photocopy for each

group of 3 or 4 students,
cut into separate cards

Extra notes

This activity is
particularly useful to
break the ice for new
classes. It is also useful
for speaking exam
practice.

Warm-up

© Ask students what they know about the person sitting next to them. Use
questions like these to elicit the information:
What is he good ar?
What kind of food does she like?
What does e do in his free tinte?
What does she wait to be?
Houw many brothers and sisters has he goi?

6 Extend this activity by using the key vocabulary in the panel to ask further
questions, Put the words on the board if necessary.

Wiain activivy

@ Divide the class into groups of three or four. Give each group a set of cards
placed face down in the middle of the table.

6 Ask a student to take a card and ask you the question on it. Answer the guestion
about yourself as an example. Aim to speak for about half a minute. Then ask a
student the same guestion. Encourage students to ask follow-up questions.

© Explain to students that they should take it in turns to take a card and ask
the person on their right to answer ic. That person should aim to speak for
about half a minute. When the student has finished speaking, the other students
should ask follow-up questions. The card should then be returned to the hottom
of the pile.

@ Complete the activity with the whole class by asking each student to tell you
something interesting they discovered about someone in their group.

Follow-up

© Ask students to write a list with the title Five things you didn’t know abowr me
but without adding their name. Coliect them in and read out one or two lists,
asking the class to guess is the identity of the student. Put the other lists on
the wall sa the students can move around reading them and trying to identify
whose they are.
Ask students 10 write a short essay in answer to one of the questions on the
cards. This can be a question of their choice or one they draw randomly from
the pack of gquestion cards.
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: What do you think is your ; What would you most like to E
; best quality? ' change about your personality? !
: Who m j : , " |
; h do'you' ost fan];)y * What's your ambition? '
! spending time with? ! !
: What’s your greatest fear? ! What makes you happy? ;
'- : Where would you like "
! h r ? X . !
: What are you most proud of : to live in the future? |
; What's your favourite ; What do you like doing ;
! possession? j at the weekend? ;
! R . : n imi :
' What's your earliest memory? | Are you an opt ",‘,'St or !
: ! a pessimist? ;
; What's your favourite way ! What's the most interesting ;
: to travel? ! thing about your Family? :
+1f you could go anywhere, where !
' would you go and what would What makes you sad? !
! you do? j j

If you could meet someone

famous, who w_ould you choose?

:. How different woulid your life be
! without the Internet?

_________________________________________________________________

Fram Pairwork and Groupwork © Cambridge University [sherr sy g sl PHOTOCOPIABLE 15



The family 2.1

Welare

Language focus
present simple questions

Key vocabulary
families and
relatives; granddad,
granddaughter,
grandma, grandson,
nephew, niece

Skills focus

speaking: defining words
for members of the
family

Level

elementary

Time

30 minutes
Preparation

one photocopy for each

pair, cutinto A and B
parts

Extra notes
Dictionaries may be
useful for this activity.

16

fa

iy,

Warm-up

@ Introduce the topic of family’ by putting the following anagrams on the board
and asking students to solve them in pairs: hareft, ofimert, yamfil (father,
mother, family}.

@ Ask students to come up with a way of describing mother and/or Jather without
saving the actual word, e.g. [ am this man's sonfdaughrer;

Main activity

© Tell students they are going to complete a crossword puzzle but will have to
do smme preparation first. Divide the class into two halves, one on each side
of the room.

© Give one half o the class an A worksheel each and the other half a B worksheet
each. Ask them to look at all the words on their part of the puzzle and check that
they know what they mean.

€ In pairs or small groups, they decide how they are going to explain the words
to the others, without saying the actual words. You may want to give out
dictionaries.

@ When students are confident that they understand the words and can describe
them, reorganise the class. Put each student frons the A hatf with a student from
the B half so that each pair has two versions of the puzzle.

© Students take it in turns o ask {or definitions (e.g. Whar’s 6 down? What's 3
across?) and fill in the missing words. They must not look at their partner’s
worksheet. If they are having problems guessing the word, their partner helps
them by saying the first tetter, then the second letter.

© When they have finished, students compare puzzles and find out ifthey have
the correct answers.

@ In pairs, they look at the prompts below the puzzle. They use the prompts to ask
each other the questions,

Answers

How many brethers or sisters have you got?
How many cousins have you got?

How old is your voungest relative?

Who is your favourite retative? Why?

@ Finally, find out who has the most cousins or the most brothers and sisters in
the class.

Follow-up

In pairs, ask students to write the words under the headings girls/ iwomen and
baysf men. Then they play a game where one student says a family word and the
other student has to give the masculine/feminine equivalent.

Ask students to write a short descriptive paragraph about their own family or
their favourite family mermber, using plenty of adjectives.

In another lesson, students bring in photos of members of their extended
families. The others have to guess how they are related - whether they are an
unclef father, auni! mother, etc.



(2.1)

How many / cousins / you/ got?
Bl = / he / your youngest relative?
]U N el Ll E} How old/be/y ¥ o1
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( The family 2.2

Language focus
present simple; would,
should, comparative and
superlative adjectives

Key vocahulary
easy-going, ideal,
Hrprove, ol your own,
only child, secure, share,
stinilarn rreat

8lills focus

reading and speaking:

k
giving advice; expressing
opinions

muaking comnarisons;

Levet
intermediate
Time

45 minutes
Preparation

one photocopy for each
student

Extra notes

If possible, bring in
some of your own family
photos for the Warm-up.

18

Warm-up

© Describe your own family and childhood. Talk about whether you had any
brothers or sisters or were an only child. Show them your family photos if you
have them.

@ Ask one or two students about their own families. Use these questions to
introduce the key vocabulary: What's the ideal number of sisters? Do you have g
good relationship with your brother? Do you stay in touch with your coresing? Are
you an easy-going person? Do you feel secure when you are with Yyour fanily?

Main activity

€2 Divide the class into pairs and hand ot aoworksheer to cach student. Ask them
to look at the first set of questions. Explain that they have to ask each other
these questions and discuss the answers. After a few minutes, develop thisasa
whole class discussion.

@ Now ask students 1o put their worksheets face down on their desks. Tell students
that they are going to read about two teenagers and what they say about their
families. Explain that one of them is an only child and the other is from a larger
family.

€ In pairs, they predict what the teenagers might say about their experience of
growing up,

© When they are ready, they then turn over their worksheets, read the texts and
find out if any of their prectictions were correct.

© Now teil them to look at the questions below the texts and discuss their answers
in pairs. They should justify their opinions and suggest useful advice for
Michelle and Jack. Follow this up by inviting them to share their suggestions
with the rest of the class.

@ Reorganise students into groups of three or four and ask them to discuss the
guestions in the final section,

Follow-up

Ask students to write an essay describing their own family and how they feel
about i,

Students write two lists outlining the advantages and disadvarrtages of small
and large tamilies. If they need help, possible suggestions are:

Small family

Parents have more time for you .
15 quiet at rome for doing homeworl.,
You alweys get new things, not
second-frand things.

You dow't ave to argue over the TV
Or COMPUIer.

Yot can decide what to do in vour
free rinte,

You can spend riine aloe.

You don't have to share.

Large family

There are other children to play with.
it’s more fun.

You can look after eacl other.
Brothers and sisters can help each
other with homework.

You can borrow clothes, CDs and
other things.

You are never lonely.

You learn how to share.




-

1 Work with a partner and discuss these guestions. T
How many people are there in your famnily?

What do you think is the ideal number of peopie in a family?

Are families in your country today getting bigger or smailer?

What do you think is the best age to become a parent?

Do you think being close in age is the most important thing in relationships between

mermbers of a family? Why? / Why not?

o W B e

2 Read the texts below about Michelle and Jack. Then answer the guestions.

Michelle 4 I don™t live near many of my friends from schadl, s0 T sperd. o lot of
ey free e at home. T keow that some pesple thirk That being an
orly child can be lonly, but T don't Thirk it's a problem. I have the
Trtamet at home and, of course, a mabile phone, so it's vary easy Yo

cortact ey Friends, Prd bothomy paren beare really eosygoing ard oos

to spend. time with. For exasmple, they both love playing computer ganmes,
50 we have Family competitions. And. we oFten go cycling together when
He weathar's good.

IVe got a lot of cousins and it's great i the halidays wen we
aget fegethar, but L ke being on my aun sometimes. L daon't know bhaw
T'd feel if T akuays had to share everything with a. brother or sister.

T\e got two dder brothars, but there's a big difference n age between
us. One brothar is ten years dder than me and the othar one's aight
years dder. When T was younger, T used. to love having dlder brothers, i

made me Fedl very secure. Tray adways Tock me 1o the park and. other
places wnen my parents were busy. Tt's not s0 good. naw Thoudh. Thay've
both 2Ft home, and. whan they come To visit, they freat me Tke a chid.

T think fhey forget that Tim grawing up Yoo
A lot of the fime it's just me and my parents, so it’s a bit ike
baing an only child. Mum and. Pad try to spend tine with me, but

Fhey're both vary busy. A lot of the time T'm at homz on my own. Thve

got the Intamet and planty of great things. But sometimes 1 wish 1
| had. someone my age o spend. Time with, aspecially when ue go on haliday.

1 Who do you think has a better life at home?
2 What advice would you give to Michelle or Jack to improve their lives at home?
3 Are either of their situations similar to or different from yours?

3 Work in a group. Discuss these questions.
1 How much time do you spend with your mother o1 father?
What do you do together?
Do you have any brothers or sisters?
How different do you think your life would be with/without them?
Would you like to have chiidren one day? Why? / Why not?

\ _
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The family 2.3

NIVaroots

Language focus
idioms; language of
opinions

ey vocabulary

black sheep, extended.
Jamily, generation (gap),
intelligence, previous,
bring up (children), run
in (a family), take after;
talent

Skills focus
speaking: talking
about families and
relationships
Level
upper-intermediate
Time
40-50 minutes
Preparation

- one photocopy for each
student - '
Extra notes
“This activity should be
treated with sensitivity
with students who have

suffered a family trauma.
" Dictionaries maybe . -

7 usefulfor this activity. .

Warm-up

@ introduce the activity by asking students to write down which relative they
think they most look like in their family. Ask a few students which relative they
have written down, then find out the most common answer by a show of hands.
If possible, bring in a photo of your own family and ask students to say who they
think you look like,

Main activity

© Hand out a worksheet to each student. Ask students to look af the first set of
questions. They are all connected to the family. Explain that they have to work
in pairs to complere the sentences, using the words in the hox, You may want 1o
give definitions or hand out dictionaries.

@ Give students a few minutes, then go through the answers together.

Answers
llook 2take 3run 4extended 5generation Ghead 7black 8blood

€ Next they ask each other the questions and discuss their answers together.

@ Ask students some follow-up questions such as Can You take after sonrearie 10io
st member of your family? Are parents part of an extended Sfamily? Is there a
generation gap betiveen teachers and students?

© Students work individually to draw their family tree, going back to their
grandparents. Set a time limit of five minutes for this.

© Now reorganise students into groups of three or four. Ask them to present their
family tree to their group, including interesting facts about their relatives. They
should use the new vocabulary. Encourage the rest of the group to ask follow-up
questions.

© Finish the activity by asking them to discuss the last set of questions in their
groups. Then invite the whole class to share their ideas,

Follow-up

Ask students to write an essay with the title Teclinology has macde the generation
gap bigger. They shoutd give plenty of reasons for their opinions and include
tots of examples.

- Students write an entertaining piece of fiction using as much of the key
vocabulary as possible, e.g. Tom was the black sheep of the family. He looked
like his grandfather, with his large nose and dark eyes. He took after his mother
because he was always laughing and joking, but he was very lazy.

Ask students to bring in photos of their families to iflustrate who they look like /
take after. They can use them to llustrate a larger version of their family tree.



_2-3 ) Uity moots

- -
1 Work with a partner, Complete the sentences with the words in the box.

Iextended head blagk 'blood run  look  generation tak;\‘

1 Who do you like the most?

2 Who do you - after?

3 What talents or abilities ——_in your family?

4 How much time do you spend with your family?

5 Istherea gap in your family?

6 Who do you think is the of your family? Why?

7 Istherea sheep in your farnily?

8 Do you think ig thicker than water? Why? / Why not?

2 Discuss the questions above with your partner.

3 Draw your family tree here. Start with your grandparents at the top and finish with you, your
broihers, sisters and cousing at the boilom.

My grandfather’s name
was Victor. 1 never met
him but my mother says
1 take after him ...

4 Present your family tree to
your group. Include some
interesting facts.

5 Discuss these questions in your group.
1 What can you learn from previcus generations of your family?
2 Do you think intelligence runs in families or comes mostly from education?
3 Are people in your couniry today spending more or less time together as a family?
4 If you bring up children, how different will it be trom how your parents brought you up?

4
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~ { paily activities 3.1

day? daysmydday,

Language focus
timne; present simpie
questions

Key vocabulary
daily activities

Skills focus
speaking: exchanging
information about
routines

Level
elernentary

Time
30 minutes

Preparation

one photocopy for each

pair,cutinto A and B
parts

22

Warm-up

@ Brainstorm daily routines with the students and write a list of activities on the
board such as ger up, have hinch and go 1o bed. Then practise saying times, e.g.
ateight o'clock. at half past twelve, at ten thirty, at five Jifty-five.

@ Elicit a question for each of the activities on the board, ¢.g. What time do you ger
tp? Wihen do you have luncli? Invire a student 1o the front. Using the prompts
on the board ask the others to question the student about his/her routine. Make
sure the student doesn't forget to use the preposition azin the answers. Write
the times he/she does things on the board next to the activities.

€ Students now use the information on the board to practise asking anc
answering third-person questions, e.g. What time does helshe get up? You
cais thake tis inwo @ menory gane by gradualiy erasing soie of e hes or
routines from the board. Encourage students to answer in full sentences so that
they are practising the third person singular,

Main activity

@ Put students in pairs. Hand out an A and a B worksheet to each pair. Explain
that the two cards have different information. Students must not look at their
partner’s worksheet,

© Before they start, ask them to fill in the column headed Yor with the time they
themselves do the activities.

€© Explain that they have to take it in turns to ask and answer questions about
Mark, Chloe, Jack and Lauren. They must use the information given to fill in the
blank clocks. :

© They should now question their partner about his/her routine to complete the
finat column,

© When they have finished they should compare their worksheets to see if they
both have the correct solutions.

Follow-up

Ask students to write several sentences comparing their daily routine with their
partners, e.g. [ gef up ar seven o'clock hut (naine) gets up ai half past six,
Students write some more sentences comparing their usual daily routine with
their weekend routive, e.g. On Monday Lget up at seven o'clock bur on Saturday
1 get up ar ten o'clock.

In pairs, students plan an ideal routine for themselves on a school day. They can
inctude different activites to those included on the worksheet, e.g. We get up ar
nine o'clock. We go to school ten o'clock. We have a break ar eleven o'clock. We do
Sports areleven ey,



iheiddaylvourdayRmylday

TRREAT

Your
pariner

Jack Lauren

get up

go 1o school

have lunch

get home

S R

have dinner

¢o homework

go to hed 0130

partner

TR
] F)

)

get up

go to school

have tunch 172:00)

get home

have dinner 5:30)

do homework
go to hed 10:15 O

o

10:00
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LDaily activities 3.2

Nourweek

Language focus
present simple, present
continuous; expressions
of frequency

Key vocabulary
habits; at least, cinema,
do exercise, hairdryer,
news, relative

Skills focus

speaking: asking about
daily routines and future
plans

Level

intermediate

Time

25 minutes

Preparation
one photocopy for each
student

Warm-up

@ Revise present simple and present continiious guestions by writing sample
answers on the board and using them to elicit questions. For example, Tivice a
week might be the answer to How often do you watelt @ DVD?; Yes, Lam, ['ve gota
fest tomorrow might be the answer to Are you studying this evening?

© Invite students to give you more answers and make a list of them on the board.
Only use those answers that practise the target grammar. Then elicit the
questions for them.

Main activity

€2 Hand out awnrksheot o each student Bxplain tostodents that they will need 1o
go round the class asking questions to fill in their worksheet. Fheir aim is to find
a name to write on every line,

© Look at the first three or four items with the class and elicit the questions they
will need to ask to find out the information, e.g. How often do you travel by
bus? What do you usually have for breakfast? They may need to ask more than
one question fo obiain the information they need, e.g. Do you play basketball?
followed by How often do you play? to find someone who plays basketball every
week,

© Students circulate with their worksheets. Set a time limit of 15 minutes to find
a person for each item. Point out that they can only use each name a maximum
of three times. A smatll class may have to use each name more frequently. Make
sure they ask full questions and do not show their worksheets to anyone else.

© Students sit down again and compare their results in pairs.

© With the whole class, choose individual students and ask thetn whether Qr not
they found someone for all the items. Ask the class which were the hardest ones
to find and talk about why.

@ Find out if any of them knows who gets up the earliest, who goes to bed the
latest or who is cooking this evening.

Follow-up

L Ask students to work in groups and compare their weekday daily routines with
their routines at the weekend. They can prepare ten questions about weekend
habits and use then to construct a survey. After interviewing other students,
they should write up their findings in a report.

& Tell students that next weekend is going to be their perfect weekend. They can
do whatever they want. Students prepare a description (oral or written) of their
perfect weekend. They should present it as a schedule and use the present
continuous, e.g. On Saturday, I'm getting up at ten o'clock. I'm having break fust
at the Ritz with my friends. Invite students to present their weekend to the class
or put their schedule up on the classroom wall.



1
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travels by bus every day of the week.
uiways has bread for breakiast.

is cooking this evening.

uses a hoirdryer every day.

listens to music in the motning.

has a piano lesson every week.

does exercise every day.

often sees relatives during the week.
gets up earlier than you on weekdays.
is going out tonight.

plays basketball every week.

is reading o good book at the moment.
goes to bed later than you.

sends at least five emails a day.

is going to the cinema this weekend.
gets up later than you on Saturdays.
uses the computer more than you.
usually goes shopping at weekends.

watches the news on TV every day.

20 sends more than five text messages o day.
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(Déily activities 3.3] :

BoardioRlife

Language focus
questions with fiow
oftem expressions of
frequency

Key vocabulary

chat room, counter,
daownload, have a lie-in,
instead of, snack, toss a
coin

Skills focus

speaking: talking about
lifestyles; follow-up
questions

Level
upper-intermediate
Time

40 minutes
Preparation

one photocopy for each
group of 3 or 4 students;
a coin for each group
and a counter for each
student; a photocopy of
the Rules for each group
{optional)

Extra notes

This activity is useful
practice for a speakin,
exam. R

Warm-up

@ Write the words sports and TVon the board. Invite a student ta the front of the
class. Using the two prompts, elicit How often questions about his/her lifestyle,
e.g. How often do you do sports? How often do you waich TV?

© Encourage students to ask follow-up questions such as Where do you play
{(tennis)? Why do you like (tennis)? Do you have a TV in your bedroom? What
kind of progranunes do you like? Who's your favourite actor?

© Invite a second student to the front and repeat the activity with the prompts
music and shopping. Again make sure students ask follow-up questions such as
Have you got a favourite band? Who's your fuvourite singer? When do vou listen
fo music? Whete do you go shopping? What do you like shopping for best?

Main activity

© Divide the class into groups of three or four and choose a scorer for each group. Hand
outaboard, four counters and a coin to each group. Make sure they know which side

of the coin is "heads and which is ‘tails’ The scorer needs paper and a per.
€ Explain the rules for this activity (see the Rules box below).

© While the game is being played, help with vocabulary and resolve any disputes
about the questions being asked

Follow-up

Students work in groups to prepare a lifestyle survey with ten or more new
questions. They complete it by asking other class members, or students i a
different class. They can follow this up with a written geport on their findings, in
the style of a newspaper report.

Students write an essay comparing the lifestyles of two different people of their
choice (pethaps parenifstudent; teacher / famous foothallery, They can expand
this with opinions on who has the preferable lifestyle.

I
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Pules for offlife!

I Each player places their counter on square A, B, C or 12 There must only
be one counter on a square.

2

o
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Take itin turns 1o toss the coin. if it is *heads’ move forward one square.
Ifitis ‘ralls’ move forward two squares.

When a player lands on a square, he/she makes a sentence about his/her
lifestyle using the present simple and an expression of frequency, e.g.
fusnally see my relatives once a month.

The other players can ask one follow-up question each, e.g. Whicl relative
do you see most often? The scorer gives a point for each correct and
appropriate follow-up question. He/she writes down the score. The first
player also gets a point for each follow-up question answered correctly.

When it is the scover’s turn, another player should become the scorer

until he/she has Anished.

The game ends when one player reaches their home square. The winner
is the player with the most points.

L



Boardjoflife

How often do you ...?

a8 WF ' Y
walk instead
take { travellin CcOok go on holida
photographs 0 Y ’ ao ay

E— by car
A :

~ )

do exercise

—

.

e

download
musie

—

argue with play computer
people Games
L S 5,
o et W 7 Ty
use an internet spend 100

chat room

—

go to concerts

—

much money

cat fruit and
vagetables

[

cycie have a lie-in
see your )
reiatives go shopping

2 U
check your
omails

NS

wish your life
was different

—

feel lonely

L

tidy your room

>——————<

help with
watch a film housework
- ) A
think about eat snacks meet your
] : read a hook
your future between meals friends
L \ e
o o w
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Homes 4.1

Wihatssidifferent?

Language focus Warm.up
there isfare; prepositions )
of place © Write these letters on the board: B, ¢, I, L, M, S, T, W. Put students in pairs. Ask

them to think of words beginning with these letters for things you can see inside
ahouse or flat. Set a time limit of three or four minutes, Find out which pair has
the most words.

Key vocabulary
furniture and household

objects @ Ask the pair with the most words to write their lis{ on the board. Invite others 1o
Skills focus add to it. Make sure these waords are inchuded: bed, chair, compuier, desk,
speaking: describing the VD player, lamp, mirror, mouse, screen, shelf, sofa, speakers, table, television,
location of objects wall, wardrobe, window. You could draw sketches on the board to elicit any of
Level these words that students have not mentioned.

elementary . W

Time Main activity

25 minutes

© Hand outan A and a B worksheet to each pair. Students must not look at their
Preparation parmer’s worksheet.

one photocopy for each
pair, cutinto A and B
parts

@ Explain to students that their pictures are very similar but not the same. They
need to describe their rooms in detaif to their partner. They should oy to
discover eight differences between their pictures and make a note of them on
their workshects.

€© Setatime limit of ten minutes for (he activity. Students then compare their
pictures to make sure they have the correct information.

© With the whole class, elicit sentences describing the differences between the
pictures, For example: Iy picrure there's a lamp nexr 1o the cupboard, but in
(name) s picture the lamp is belind the sofa.

Follow-up

: Ask students to study their piclures and write a short description of the person
who fives in the flat,

Practise requests. Give pairs the folowing notes:

Student A

In B's flat you want: ro weash your hair: to use the computer; to have a
sanduwich

tnyour fiat you have: orange juice in fridge, DVD player not working, no
washing machine

Student B

In A's flat you want: t have a drink; to wateh a DV, to wash your clothes

Inyour flat you have: shawer in bathroons, compiter on desk in bedroon; no
bread

Student A makes three requests and B responds, e.g.

A Can [ wash my hair?

B: Yes, of course. There's a shower in the bathroom.

A: Can I have a sanduvich?

B: No, sorry I haven't got any bread.

Then students swap roles. You could encourage them to add one or two more
requests of their own.







: [Homés 4.2

Myshome

Language focus
present simple; woudd;
second conditional;
comparative and
superlative adjectives

Key vocahulary
rooms and household
objects; places in

a neighbourhood;
electrical appliance,
ideal, miss,
neighbourthood),
reluxing

Skills focus
speaking: talking ar
length about homes and

neighbourhoods; foliow-

up questions

Level

intermediate

Time

30 minutes
Preparation

one photocopy for each
group of 3 or 4 students,
cut into separate cards

Extra notes

This activity is useful
practice for a speaking
exam.

Warm-up

© Divide the class into two teams. Choose a secretary for each team. Ask team A
to brainstorm ten things vou find in a home (e.g. living room). Ask tearn B 1o
brainstorm ten things you find in a neighbourhood (e.g. park). The secretaries
write the list for their own team. Set a time limit of three minutes,

© When each team has alist of ten words ready, give teant B one minute to try
and guess team A% words. They can make as many guesses as they like in that
minute. After each guess, A's secretary says if it is correct or incorrect. Give them
a point for each correct word.

© Now team A has a turn (o try and guess team B's words. The teant witl the most
points wins.

Main activity

© Divide the class into groups of three or four. Give each group aset of cards,
placed face down on the table.

© Tell students that they are going to talk about their homes and neighbourhoads.

© To demonstrate, take a card and read out the question. Answer it about yourself
and speak for about half a minute. Encourage students to ask you follow-up
questions. Now ask one of the studenis the same question.

@ Explain that they have to take it ity turns to pick a card and ask the student
sitting on their right the question. He/she should speak for about half a minute,
then the others ask follow-up questions.

© End the activity by asking each student to tell the class somerhing interesting
they discovered about someone in their group.

Follow-up

Set up a project where students plan an ideal neighbourhood. Each group
produces a poster to advertise their neighbourhood and then presents it to the
class, Students vote on the poster they like best.

Ask stidents to write an essay entitled What | like aborit wiwere | live,



_________________________________

What’s the most important
thing in your home? Why? Why? / Why not?

Do you like your neighhours?

How many electrical appliances are Do you think your neighbourhood is a
there in your home? What are they? nice place to live? Why? / Why not?
What \n_muld make your What do you miss about your
' neighbourhood ; home when you're not there? :
; a better place to live? ! y S
: Describe your ideal home. \ What would make your home 1
: ! a better place? !
Do you think it's hetter to live What's the hest thing about
| in a city or in the country? Why? your neighbourhood?

Where do you spend most time in | Which is the most relaxing room in
your home? Why? your home?

-

&

What is there 1o do in your free time
in your neighbourhood?

Where do you go most often
in your neighbourhood?

-

If you could choose any object to
have in your home, what would it he?

Where would you like 1o
live in the future?

Which is your favourite room :
in your home and why?

_________________________________________________________________
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. [H-omes 4.3

Nygarea

Language focus
language of opinions;
connectors

Key vacabulary
opinion phrases;
counirvyside, cultural,
keep fit, local, public
transport, retired
Skills focus
speaking: expressing
opinions ahout
neighhohoords:
justilying decisions
Level
uppet-intermediate
Time

45 minutes

Preparation
one photocopy for each
student

Warm-up

© Explain the word neighbourfiood. Introduce the theme of my area by prompting
students to ask you questions about the neighbourhood you live in. You may want
to write a few prompts on the board such as switnming pool, cinema, shops and
café.
You might find it useful to put some question openers on the board:
IsiAre there ... ?
Heve yvou gor?
Do you live near ?
What's!Whar are the ... like?
Is the neighbourhood (adjective)?

2 Tovite a seaden tohe front Ak the athers 1o ok wimil quivstivns abont s/

her neighbourhood.

Main activity

@ Hand out a warksheet to each student. Ask them to imagine they are noving
e a new area. Give them tive minutes working alone o look at the features and
decide which they think are the most important, Tell them to write in pencil so
they can make changes to this ranking after the following discussion. They have
to put the numbers in the hoxes. Set a time limit of five minutes.

€ When stadents have finished, divide them into pairs. Tell them to compare their
tists using the language of opinions. You may want to put some useful phrases
on the board, e.g. I don’t agree becatise ... On the other hand ... Yes, yoiui're right
Dut ... Lach pair has to negotiate a new list of the eight most lmportant things.

€ Now put pairs together Lo make groups of four. Ask the two sets of pairs to
compare their lists and justify their choices. '

@ Students stay in groups of four and talk about what they would like in their own
arca thatisn't there at present. They should give reasons for their choices.

€ Askstudents to read the descriptions of Emily and James, Danielle and Bob
ane Margaret. Ins their groups, students have to decide on four things (from the
originat list) that would be most important for these people. They wili need to
make three different lists. Set a time imit of seven minutes,

O Groups give Teedback 1o the whole class on their choices and the reasons
behind their decisions. Once again, encourage them fo use the language of
agreeing and disagreeing,

@ Finally, ask students to decide which of these people would most enjoy living in
their own area and why. Exchange ideas as a whole class.

Foliow-up

In groups. students design and perform a TV advert to attract people to move
to the area where they live. They could even film each other and then vote on
the best adverr.

i groups, students prepare a short computer presentation entitled My ideal
area. This could include visuals of the most important features,



public transport

shopping centres

cinemas

clean streets
nice countryside
hospitals

quiet at mght

!
i
Emily and James have been
married for eight years and
have two children, aged five and
three. They both like keeping fit

in their spare time.

\__,-

museums / art galleries

1 Look at the list helow., Which do you think are most important when you choose
a town to live in? Put 1 for the most important and 16 for the least important.

beaches
parks

cafés

restaurants

safe streets

schools / universities

cheap houses

sporis facilities

Danielle has just left university
and has got a job in the loca!
bank. She lives alone and would
like to meet new people and
make friends. She can't drive.

Compare your answers with a partner. Together, decide the eight most important things. Then
compate your decisions with another pair.

Which things would you most like to have in your area? Why? Discuss this with your group.

Look at the descriptions of some people below. With a partner, choose four things from the
list that would be most imporiant for each of them.

Bob and Margaret have
been married for forty yeass and

have just retired. They enjoy -
walking and cuitural activities,
but don't really jike noisy places.

& Which person/people would most enjoy living in your area? Why?
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[Getting around 5.1

Inftoyun

L.anguage focus
prepositions; present
simple

Key vocabulary
shops and buildings
in town; directions;
prepositions

Skills focus

reading and speaking;
describing location;
giving directions
Level

elementary

Time

25 minutes
Preparation

one photocopy for each

pair, cutinto Aand B
parts

Extra notes

The teacher's version of
the map (key) is on page
118. You may want to
photocopy this.

34

Warm-up

@ Revise words for places in town. Give prompts to elicit the words, e.g. You can
buy bread ai the ... {baker's), You can buy CDs af the ... (music shop), You can see
paintings at the . (art gallery), You can watch films at the ... (cinema), You can
go acrossa river on a ... (bridge), You can cateli a train at the .. (station), etc.

@ Choose three students to come to the front of the class. Move them into
different positions to elicit sentences with near, next to, in front of, opposite,
between, in the corner, in the middle, on the leftright.

Main activity

€h Puf stadents inpairs and hand out an A and a B worksheet 1o each SEN
Students must net fook at their partner's worksheet.

© Explain that they have the same map with different information. They need 1o
share their information to identify the places that are without labels on their
map. These places are listed at the bottom of their worksheet.

€ Read out the following sentences as an example: They make toys in this building.
s at the end of North Road and ir's near the station. Elicit (toy) factory and tell
students to write this label on the correct building on their map. Check that
they have written it in the right place by referring to the teacher's map on page
118. It's important for the activity that they label this correctly.

@ Students take it in (s to read out the sentences on their worksheets, After
each sentence they look at their maps and help each other to ocate and label
the refevant buildings. They will often find that there are two possibilities to
choose between, but their partner can give them the necessary information to
get the right answer. Make sure that they exchange information orally, without
showing their map to their partner.

© Students each check the list of places at the bottom of their worksheet. 1f any of
these are still inissing on their map, they ask their partner questions to find out
where they are, for example:
A Where's the phone shop?
B: Ir's in Nortl Road. next to the sports shop. I's opposite the art gallery.

O Atthe end, students compare their maps. 1f there are any differences, they
should reread the sentences to determine the correct answers,

Follow-up

Ask questions about the map. Students listen and write the answers. Examples:
Come out of the music shop. What's on your left? (the newsagent's)

Come out of the police station, turn left and go across Queens Road. What's the
budddding on your right? (the hotel)

Stand in the middle of the main square and look ar the school. What's behind you
on the opposite corner? (the post office)

Come out of the station, walk through the car park and cross the road. Where are
vou? (outside / in front of the library)

Ask students to use the map and write directions from one place to another, e.g.
from the cinema to the sports shop. They should name the starting point but
net the destination, In pairs, they read each other’s directions and work gut the
destination.



| 5.1 ) Iim Gowm

A T N T 1
. New Streced
l Town P
hall :
Sandwich bar i - Main ) st
- e square l = Sports shop | 12
: - o 3
Department = < i
& i
“ Clifton Street Baker’s ’
x| Shoe shop - “ Restaurant
L - S
- o -
"L ( 1 Park

1 The museum is in George Street, next to the river.

2 You can post a letter in this building. It's in Clifton Street, next to the art gailery.
3 When you come out of the cinema, the car park is in front of you.

4 The clothes shop is opposite the art gallery. It isn’t in the main square.

You should be able to label these places on your map: art gallery, car park, clothes shop, internet cafe,
library, museum, music shop, newsagent's, phone shop, police station, post office, school, spoits centre.

New Street 7

[ Newsagents | | —

‘Main
square

Police
station

——— .

sSireet

Phone shop

Roadil

Art gallery

Ciifton Strect
Shoeshopl

Car park i

Department

store l

Internet café

Market

I

Nor th

|

There's a sports centre in the park.

The school is in the main square, near the town hall,

You can buy CDs in this shop. It's between the newsagent's and the sandwich bar.
The library is in North Road. It isn't next to a shop.

B LW N -

You should be able to label these places on your map: baker's, cinema, clothes shop, library, museum,
music shop, post office, restaurant, sandwich bar, school, sports centre, sports shop, town hall.
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Getting around 5.2

ihehwayvatolgo

Language focus
mixed tenses

Key vocabulary
forms of transport;
verbs connected with
travelling

Skills focus

writing and speaking:
asking questions about
transport and travel

Level
mitermedivie

Time
40 minutes

Preparation

one photocopy for

2 students, cut into A
and B parts; mix up the
2 sets of photocopies so
you can distiibute them
randomly

Warm-up

© Put students in pairs. Give them two minutes to think of all the words they can
for forms of transport. Ask the pair with the most words to read out their list and
invite others to add to it. Write the words on the board.

© Then write these verbs on the board: drive, catch, ride, Ay, sail. Ask students to
match them with the transport words already on the board, e.g. drive a car/
bustorry; cateh a bus/traind ferry; ride a horsetbike/motorbike; fly {in)
a planelhelicoprer; sail (on) a boat/ship.

Main activity

€3 Hand oul the worksheets Give half of the students the A version and the other
half the B version.

© Explain to students that they need to go round the class asking questions to
fill in their worksheet. Their aim is to find a rame to write in every box in the
second column. In the third column they should make a note of any extra
information they get from the people they have named.

© Make it clear that there are two ditferent worksheets, so students will not all
have the same questions to ask.

@ Take the first items in the two worksheets as examples and elicit questions:
Do pou (always) get to school by bus? | How do you get to school?
Do you want to learn to drive?
Choose students to answer these questions. Ask a few follow-up questions to elicit
extra information, e.g. Wihere do you catch the bus? How long does the trip take?
© Ask students to write down the questions they will ask. Monitor to check tenses.

@ Students mingle, asking and answering. Because there are lwo worksheets, they
will sometimes be answering on matters they have thought about while at other
times they will have to respond to questions they wonr't be expecting. Set a time
limit of 15 minutes for the activity.

@ Atthe end, cali out the name of each student in turn. Using their worksheets,
other students give one or two pieces of information about each person, e.g. She
can ski. She enjoys cycling and she'’s got a really good mowntain bike.

Foliow-up

+ Ask students to write four sentences about their transport habits and
experiences, three true and one false. In pairs, they read each other's seniences,
pick the one they think is false and explain why they think so. Their partner
cither confirms or corrects the answer,

* Bring in copies of a iap of the world. In groups, students plan a world trip

using a variety of forms of transport. The groups then present their itinera Iy to
the class, Encourage therm to question and comment on each other's ideas.




Find someone who ...

Extra information

1 always gets to school by bus.
2 has travelled by ferry.
.3 would like to drive a lorry.
4 knows how to ski
§ isn't interested in cars.
6 takes a long time to get home from school.
7 can skateboard.
8 went somewhere by car yesterday.
9 enjoys cycling.
10 has never flown in a piane,
11 travelled abroad last year.
12 is going to catch a train tOmMoOrrow.
13 has got some inline skates.
14 was travelling on public transport at 8.15
this morning.

Find someone who ...

Extra information

1 wants to learn to drive.
2 walked home from schoo! yesterday.
3 hasn't got a bike.
4 has never travelled by coach.
5 has been on a ship.
6 sometimes goes running.
7 is interested in sailing.
8 would like to fly in a helicopter.
9 is going to travel to another country soon.
10 lives near a station.
11 can't ride a horse.
12 made a long train trip last year.
13 doesn’t like flying.
14 was waiting at a bus stop between 4.00
and 5.00 pm yesterday.

From Pairwork and Groupwark © Cambridge University Press 2009 PHOTOCOPIABLE




Getting around 5.3

Ao e wedld fn 28 days

Language focus
language of suggestions;
future with will and
going to

Key vacabulary

language connected
with travel

Skills facus

speaking: making plans;
expressing opinions;
giving a presentation
Level
upper-intermediate
Time

50 minutes
Preparation

one photocopy for each
student

Extra notes

Atlases would be useful
for this activity, or access
to the Internet.

Warm-up

@ Write the following places on the board: Galapagos Islands, Grand Canyou,
Great Barrier Reef, Kilimanjaro, Lake Titicaca, Mont Blanc, Niagara Falls,
Pyramids, River Rhine, Taj Mahal, Ulure and Yangize River, Ask students to
match each place to a continent.

© Ask them what they can tell you about the famous sites on the board. You can
help them with questions such as What did the Egyptians build for their dead
kings? What's the highest mountain in Africa? What's the longest river in China?

Main activity
€ Divide students into groups of three or four. Hand out a worksheet to each student.

© Explain the situation and tell them to make their plans together. Make sure they
understand all the rules about countries and continents. Explain that they can
only travel in one direction throughout {from east to west or west to east),

© In their groups, they first decide the order they will visit the countries in and
malee alist on the worksheet. Remind thein that they should use different
means of transport. They will need to allow for travelling time in their plans.

© Next ask them to look at the blank plan and decide how fong they will spend in
each country. They need to fill this in at the top of the square for each day.

© Now ask them to plan what they will do each day. They should try to make the
trip as exciting and interesting as possible, including natural and man-made
wonders, famous cities, places of beauty, adventurous or relaxing activities. You
may want to give them examples of useful openers, e.g.
Hdown't) want o /Id like vo ...
We should ...
Lets ../ Howabout ... 7/ Why doiwfwe .2

© Explain that they will present the most exciting part of their trip to the class.
Each member of the group must speak in the presentation. Allow them Ave to
ten minutes to prepare their notes and decide who will say what. They should
use going to and will for the presentation.

© Groups take it in turns to come to the front of the class and make their
presentations. Encourage other groups to ask questions about the trips.

© The whole class votes for the best presentation. The winning group’s plan will
be the ene used for the class wip.

Follow-up

Ask students to write an entry from a travel blog describing one of the days of
their trip.

As an extension, students use the Internet to produce an advertising poster or
brochure for their trip, including photos and interesting facts.



Nrounditheywornl dbiny25idays

—
1 Your class has won a ticket to travel around the world. Your group has to suggest a plan. w
You can travel to a maximum of eight different countries, You must visit at least three
different continents. Include travel by boat, by train and by air. You must always travel in the
same direction, from east to west or west to east. In your group, decide what places you will visit
and the order you will visit them in. List the countries below.

1 5
2 6 _
3 : 7
4 8

2 The whole trip is 25 days long. in your group, decide how long you will spend in each country.
Write the country at the top of each day. Then decide what you will do each day and make
notes in the sguares.

.

Day 1 Day 2 Day 3 Day ¥ Day 5

Day 6 Day 7 Day 8 Day 9 Day 10
Dag 11’ Day 12 Day 13 Dag 14 Day 15
Day 16 Day 17 Day 18 Day 19 Day 20

3 In your group, present the most exciting part of your trip to the class.
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Customs and traditions 6.1

Ounbisthdays

Language focus
dates; in+ month; on +
daie; possessive s

Key vocabulary
months; ordinal
numbers

Skills focus

speaking: asking for.and
giving dates

Level

elementary

Time

25 minutes
Preparation

one photocopy for each
student

Warm-up

© Fnecessary, revise dates. Write 1oday’s date on the board and remind students
how ta say it the (ordinal) of (month), Write other dates on the board in figures
le.g, 25/7, 3/9, 22112, 31/8) and ask students to say them.

@ Ask astudent: When's yorr bivthday? and elicit the answer ft's on (date). Invite
the class to ask you the same question and give the answer. Then ask: Who has a
Divthday in (Junej? and ask students to raise their hands. You may want to write
the two guestions on the board.

Main activity

£E Hand oot the calondar worksheets Ask alodents to mark theiv ow hirthdine by
circling the daie and tabelling it with their name,

@ Divide the class in half (groups A and B). Students circulate within their group,
asking When's your birtliday? They circle all the dates and label the names on
their calendar. They will need to write small to fit in the names.

@ Now pur students in pairs, with ene partner from group A and the other from
group B. They take it in turns to asle Whose birthday is in (moth)? and fill in the
information on their calendar. At the end, students should have a record of afl
the birthdays in the class.

© Ask the class questions to extract information frem the calendar, for example:
Which month has the most birthdays?

Do any people have tie same birthday?

Who has a birtliday in the springfwinter (etc.)?

Does anyone have a birthdeay in the surnmer holidays?
Witase birthday is at ihe beginninglend of the momth?

How many people were born in januaryiMarch (etc.)?

Whase birtliday is the first in the yeer?

Who had a birthday recentiy?

Whaose birthday is nexr?

© Invite students to describe other dates in the year that are important 1o them,

for example: My sister's bivihiday is on {date). The summer halidays starr on
(date). fustin Timberlake was born on 31st january.

Follow-up

Keep a copy of the calendar voursell so that you can organise a small
celebration when a student’s birthday comes up.

Ask students to find out about a few famous people of their choice on the
Internet. Ask them to make a poster with pictures of these people and their
names, ages and birthdays undermneath,



hinthdays

February
1 2 3 4 5 6 7

8 9
15 16 17 18 19 20 21

23

January

1 2 3 4 5 6 7
8. 9 10 " 12 13 14
15 16 7 18 19 20 21
24 25 26 27 28

31

October
1 2 3 4 5 6 7

8 9 10 k! 12 13 14
15 16 17 18 19 20 21

22 23
29 30 31

September
1 2 3 4 5 6

8 9
15 16 17 18 19 20 21

22 23
29 30

December
1 2 3 4 5 6 7
8 9 10 11 12 13 14
15 i6 17 18 19 20 21
23 24 25 26 27 28

November

1 2
8 9 10 1 12 13 14

15 16 7 18 19 20 21
22 23
29 30

22
29 30
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Customs and traditions 6.2)

Language focus
Wh- questions; dates

Key vocabulary
festivals and
celebrations; countries
and nationalities

Skills focus

reading and speaking:
discussing and
answering quiz
questions

Level
interinediate
Time

30 minutes
Preparation

one photocopy for each
group of 3 or 4 students

Extra notes

To change the focus
from reading to
listening, you can read
out the quiz questions
instead of handing out
the worksheet. Groups
write their answers on a
sheet of paper.

@ Then brainstorm names of festivals and special d

Warm-up

@ Getstudents thinking about the topic by

asking them to name some of the most
important festivals in their own COUntry. o

ays in other parts of the world.
Don't go into details here, as this could take away some of the challenge of the
quiz.

Main activity

© Organise the class in groups of three or four, Ask them to choose a group leader

who will record their answers and make a decision if there is any disagreement,

© Hand out a quiz worksheet (o cacls grovp Sea time Hmit of 119 ;inutes for

groups to discuss and answer the questions. 1t th ey don't know sorme of the
answers, encourage them to guess. You may want to explain that blossonm means
the flowers that appear on trees in the spring.

© When they are ready, they exchange worksheets with another group to mark

the answers. Go through the answers with the class and follow up with further
questions and/or brief discussion. Groups score one point for each correct answer,

© You could give out small prizes to the group that scores the most points.

Answers
1 24th December {or 5th/6th lanuary for Orthodox Christians) 2 February
3 autumn/fall 4 IstJanuary 5 onemonth 6 31st October

7 USA 8 France 9 Japan (other Asian cherry blossom festivals exist,
e.g. in South Korea and parts of China) 10 the Chinese 11 the Irish
12 Germany 13 Venice 14 Riode Janeiro 15 Mexico
16 Spain (Pamplona)

17 New Year / New Year's Eve 18 Halloween 19 Ramadan
Halloween (other answers are also possible) 21 Easter

22 roses 23 {chocolate) eggs 24 turkey 25 thirteen 26 the day after
Christinas / 26th December 27 red 28 Because it is a festival of Hght.

2% women (it is mternational Women’s Day) 30 Because on this day people
remember the soldiers who died in wars,

20 Carnival,

Follow-up

Ask groups to write four or five new quiz questions for the rest of the class on
festivals in their owis con ntry or elsewhere in the world. They could do some
research on the Internet to obtain or check information,

-~ Invite groups to invent a special day to be celebrated at their school. They

should think about what the celebration is about, when the event rakes place
and what happens on that day. Groups then share their ideas with the class.
Examples of celebrations might include a schoof carnival, a football or music
festival, a celebration for the beginning of stunmer or for someone’s birthday.



What date is Christmas Eve?

in which month is Valentine's Day?

in which season do Ameticans celebrate Thanksgiving?

How long does Ramadan last?

1
2
3
4 What date is officially New Year's Day in Europe?
5
6

What date is Halloween?

COBORORLRERE

-~

Whu:h country has tndependence Day on 4th July?
8 Which country has its national day on 14th July?
9 Which Astan country has a famous festivai of cherry Blossorm?

10 Who has a 15-day celebration for New Year in January or February?

11 Who celebrates St Patrick's Day?
12 Which country started the tradition of Christmas trees?
13 Which Italian city is famous for its carnival masks and costumes?

14 Which city in South America has the biggest carnival inthewortdd? ..

15 Which Latin American country has a very famous Day of the Dead
in November?
16 Where do people run through the streets with bulls in juty?

f Name the fstival

17 Which celebration is associated w ﬁreworks at mldmght?
18 Which festival is associated with witches, ghosts and pumpkins?
19 Name a festival when peopte don't eat during the day.

20 Name two festivals when peaple dress in costumes,

21 Which festival does Good Friday belong to?

Extra questions R RGN A S
el el val vl %‘f’ o %‘r’ ‘%‘z’ a‘f”‘ %ﬁg‘

22 What flowers are associated with Valentine's Day?

23 What do children usually get at Easter?

24 What bird is traditionatly cooked at Thanksgiving?

25 How old are most Jewish boys when they have their Bar Mitzvah?

26 What is Boxing Day?

27 What is the tuckiest colour for Chinese celebrations?

28 Why are there so many lamps, candles and fireworks at the Hindu
festival of Diwali?

29 Who has a special day on 8th March?

30 Why is there a day in November called Remembrance Day in
some countries?
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Customs and traditions 6.3

asnevugfestival

Language focus
past, present and future
fenses

Key vacahulary
festivals and
celebrations

Skills facus

writing and speaking:

organising information;

note taking; giving a

presentation

Lowed

upper-intermediate

Time

50-60 minutes

Preparation

one photocopy for each

group of 3 or 4 students,

cut into separate cards

and mixed in arandom

order

Extra notes -~

The activity cards can

be used to presenta . -

real festival rather than®
~an invented one, The
‘activity may alsobe . -
.. spread over two lessons,
. depending on the size of
.- the class and the amount’
" of preparation time you
it

Warm-up

© Ask students to give examples of traditional cetebrations and festivals in their
couniry. Make sure they include local events as well as big national ones. Focus
on one of the festivals and invite students to say what they know about its
origins and traditions. '

@ Then ask students (o say which festival might seem most unusual to a foreign
visitor to the country. If possible, briefly describe one or two particularty
unusual festivals in other parts of the world, e.g. the Cooper’s Hilt Cheese
Rolling races in Gloucestershire, England; La Tomatina (tomato fight} in Buftol,
Spain; the Todd River boat races on a dry river bed in Alice Springs, Australia.

fvraiil acLivicy

@ Organise the class in groups of three or four students. Explain that they are
going to invent a new and unusual festival in their country and present it to the
class. Set a time limit of five minutes to come up with some general ideas.

& Hand out a set of cards to each group. Ask them to choose at east 15 of the
cards and use them to fill out the details of their festival. They can write notes
on the cards. Encourage them to be inventive and to have fun with their ideas.

€ Ask groups to put the cards in a logical sequence to organise their presentation
and to decide who will say what.

© Groups practise their presentation. You may want to give them extra time to
collect pictures, costumes, masks, posters, etc. to make the presentation more
entertaining, Alternatively, they could prepare a computer presentation.

€ In turn, groups present their festival to the class. Encourage the others to ask
questions after each presentation,

@ Atthe end, take a class vote on the best festival.

Follow-up
Ask students to imagine that their festival has just taken place. Ask them to
write an internet blog describing their experience of the day. .
Ask studlenis o write a paragraph on their festival (or on a real festival in their
country) for a tourist brochure or website,
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Language focus
present and past simple
questions; expressions
of frequency '

Key vocabulary
food and drink; cereal,
chips, meal, vegetarian

Skills focus

speaking: asking for and
giving information about
eating habits

Level

elementary

Time

30 minutes

Preparation
one photocopy for each
student

Warm-up

@ Write the following words as a list on the board: cofa, tomatoes, tiirsty, Lunch,
sandwich, meat. Then put up the following prompts: Horw oftenr .2 Do you .7
Areyou .2 Canyou ...? Did you .2

€ Use the words with the promps to elicit questions similar to those students will
ask during the activity, e.g. How often do you drink cola? Do youtlike tornaroes?
Are you thirsty? Can you make a sandivich? Did you have meat yesterday?

Main activity
@ Hand out a worksheet (o each student and revise or introduce the food words
that appear.

O Ask students to think of a question that will give them the information they
need for the first item, e.g. Horw often do You et chocolate? or Do you et
chocolate every day?

© Elicit questions for the other items, correcting pronunciation as you go along,
You may wish to keep the warm-up prompts on the board and add to them.

© Explain that students have to move around the class with their worksheets,
asking questions, in order to find a person’s name for each item. They can only
use cach person's name a maximum of two or three times. Set a time limit of 20
minutes.

© When they are ready, ask students to sit down in pairs. Tell them to compare
their answers to see how often they come up with the same name.
© Finally, ask them to report back to the whole class.

Follow-up

Ask students to write a paragraph about the food they eat during a normat day,
or on a special occasion.

In pairs, students make a questionnaire to find out the most popular fvod and
drink in the class, what time people eat and other questions of their choice
refated to food. After conducting this research they can present their findings in
a report with graphs or tables.

" Tell students to make an ideal menu of the food they like best. Allernatively,
they could make a nightmare menu of the dishes they hate! Display these
around the classroom.



Find someone who ...

_eats chocolate every day.

_daesn’t 1ike lemonade.

~ate fish yesterday .
_pad cereal for breakfast this morning. e

4
3
4
5 . never drinks tea. e e T T
6 .. eats frult every day . - T T T
7
8

_drank coffee 1ast night.
_can cock @ R S o T T T -

g9 ... ate in a restaurant Tast week.

10 ... feels hungry NowW .

11 ... is @ vegetarian.

12 ... never eats bread.
13 ... doesn’t eat breakfast.

14 ... watches TV while they eatl.

15 ... had a cake for his/her last hirthday.
16 ... likes pizza.

17 ... ate chips 1ast night.

18 ... eats dinuner at eight o’ clock.

19 ... goes shapping for food with his/her parents. S — J——

~¢an make a cup of coffee. BEPTIEESEE

Er )
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Food and drink 7.2

WINoHS @

Language focus
going to for plans;
will for predictions;
prepositions of place

Key vocabulary
descriptions of food;
dinner party, guest, main
course, seating plan,
serve, starter

Skills focus
speaking: planning a
function; expressing
opinions; making
predictions; giving a
presentation

Level

intermediate

Time

45-60 minutes
Preparation

one photocopy for each
pair

Extra notes

Students tnay have
difficulties explaining
food dishes in English; it
may be useful to prepare
a list of popular dishes -
for reference.

The final presentations
could be doneina
subsequent lesson;
students could prepare a
computer presertation.

IMINGRLo,

Warm-up

@ Ask students if they have ever been to a dinner party. Discuss whether they
would prefer to have a dinner party at home or in a restaurant.

© Find out il they have ever heen to a party when someone famous has been
there. Ask them to imagine, if they could choose anyone, who they would like to
meet at a party,

Main activity

@ Divide the class into pairs. Hand out a worksheet to each pair. Exptain that they
are going to plan a special dinner party. They can invite eight guests. The guests
must he famons bt can bie from the past or (he Jrresent. Thevwill he abhle (o
speak English, even if it's not their own language.

& Tell students to work with their partner to decide who to invite and then
complete their guest list together. Encourage them (o use the language of
expressing opinions and agreeing and disagreeing. You may want to put some
useful phrases on the board,

€@ Tell the pairs that they now have o plan their dinner menu together. They
should describe the food in detail. They will probably need heip with this,”
especially if they want to describe any national dishes.

© Next they decide on the sealing plan, including themselves. They must arrange
the guests in a way that will keep everyone happy and lead to interesting
conversations.

© Now each pair prepares a presentation of their dinner party (the guests, the
food and the seating plan). They will have to give reasons for their choices
and explain why their dinner party will be a big success. Set a time limit of ten
minttes for the preparation.

© Students present their plans. Depending on the size of your class, this can be

done as a whole class or by putting students into groups. If you run out of time,
the presentations can be given in a follow-uy lesson.

Follow-up

+ In paivs, students role play a conversation with ene of the dinner guests they
have invited. This could be the student taiking to a guest, or two of the guests
talking to each other.

Ask students to decide on a small gift to give the dinner guests. All the dinner
guests witl receive the same gitt, 5o it should be something that will appeal to all
of them. If your students are all from the same place, you may like to encourage
thern to think of a gift that typifies their country oy their town,

" 1In pairs, students design an invitation to their dinner party.



1 You are going to have
a dinner party for
yourself, your partner,
and eight famous
guests. The guesis
can be from the past
or the present. Work
with your partner and
choose eight guests.

2 Your meal will have a
starter, a main course
{(including vegetables)
and a dessert. Work
with your pariner and
decide what food you
will serve.

I '"x{/:ﬂ‘/’lé’ o

. /r/éan COERde;

| T W
7 leit |

TR B )

T B e
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Closaerls

3 Where are the guests going to sit? Work with your partner and decide on the seating blan.

Name:

Name: Name:

Name:

Name:

Table

Name:

Name:

Name: Name:

Name:

L big success.

4 Now present your dinner party plans to other s
the seating plan. Give reasons for your choices

tudents. Include the guest list, the menu and
and explain why your dinuer party willbe a
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o (F;od and drink 7.3)

Healthy,

Language focus
present simple; should

Key vocabulary

food and nutrition;
carboliydrate, column,
dairy, fat, pyramid,
typical

Skills fogus

writing and speaking:
categorising and making
lists; discussing eating
habhits

Level
upper-intermediate
Time

45 minutes
Preparation

one photocopy for each
student

Extra notes

It the discussion pary
of this activity you could
introduce the following
words: high in ...,

lowin ..., minerals,
protein, vitarnins.:

Warm-up

© Introduce the topic of healthy eating by asking students if they eat fast food.
Then ask them what the problems of unhealthy eating are,

0 Discuss whether they or their parents choose what they eat. Which do they
think is better?

Main activity

© Divide students into pairs. Hand out a worksheet to each student. Ask them
to look at the list of food words rogether and place them in the right colunins.
Point out that there is not always a correct answer as the healthiness of some
foods is a matter of opinion. Seta time Himi of eight minutes.

© When they are ready, ask them to add at least five mare words to each group.

© Find out if all the pairs have made the same decisions about the foods.
They take it in turns to tell the class what other foods they added 10 the lists.
Encourage students to justify their decisions. You may want 1o introduce the
vocabulary of nutrition at this point.

© Look at the pyramid and explain that healthy eating involves eating more of the
foods at the base of the pyramid, and less of the foods at the top. Ask students
to look at their lists of healthy and unhealthy foods and decide where each food
fits in the pyramid. Discuss the answers with the class.

© Students think about their typical diet and decide if it is healthy. They should
tefer to the healthy eating pyramid. They must identify five {oods they should
eat less of, and five foods they should eat more of. They discuss their choices
with their partner, Encourage them to use phrases like too tuchimany and
not enough.

@ In pairs, students plan a healthy lunch jmenu for a school for five days. They will
need to choose a main course, dessert and drink for each day. Explain that they
should try to include plenty of different foods and make the menu appealing for
teenagers.

@ They present one day of their menu to the rest of the class {or to groups if this
would take too long}. The class makes comments on whether the choice of faod
is tasty, healthy, expensive or suitable for a vegetariarn.,

Follow-up

Set up a debate on the topic Fast food is best. Stedents should prepare by writing
down some arguments for and some arguments against the statement.

Ask students to do some research on the Internet to find out which countries
have the healthiest diet and which the least healthy. They may want to compare
Japanese and American diets.

Students assess their national cuisine in terms of healthiness and suggest
improvements.



Healthy,

~ .
1 Which of these foods do you think are healthy? Which are unhealthy if we eat or drink them W
often? Work with a partner and put them in the columns.

apples  beefburgers bread butter carrols  cheese

chips  chocolate  cola  eggs fish  fruif juice  gavlic

lemonade milk  olive oil  oranges  pears pizza
rice salt sausages  spaghetti  lomatoes water  yoghurt

HEALTHY = UNHEALTHY

How many other foods can you add to the columns?

2 Look at the healthy eating pyramid. What should you eat most/least?
Decide with a partner which category the foods in the table ahove belong to.

PEUIT, VEGETAELES

=l \ CAREOHYPRATES
3 Think about what you eat in a typical week.

Complete the lists below, then compare your answers with a pariner.

LIVE foors t SHOULP EAT LESS OFTEN

LIVE fOOPLS ( SHOULY EAT MmoKRE OFTEN
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Descriptions 8.1

Whatcanfyoulsee?

Language focus
present continuous
questions and
statements; frave got

Key vocabulary
clothes; verbs for
everyday actions;
baseball cap, glasses,
Jeans, play the guirar,
paoster, sell, shorts,
sunglasses, wear

Skills focus
speaking: describing
actions and clothing
Level

elementary

Time

30 minutes
Preparation

one photocopy of
worksheet A and one

photocopy of worksheet
B for each pair

Warm-up

@ Wwrite the following activities on pieces of paper: doing homework, riding a
bicycle, driving a car, using a conmputer, cleaning a window. Foid them up. Invite
a student Lo come 1o the front and choose one,

© Ask the student to mime the activity and ask the others to guess what he/she
is doing, using hisfher ceal name, e.g. Sophie is doing homework. Nathan is
riding a bicycle. When someone has guessed correctly also elicit what he/she is
wearing, e.d. She's wearing a dress. He's wearing rrousers and a shirr.

© Repeat by inviting other students to the front. You may wish to write useful
words on the board. Make sure they are familiar with all the key vocabulary.

IViain activity

@ Divide the class into pairs. Hand out an A and a B worksheel to each pair. They
must not look al their partner's worksheer.

@ Explain that although their pictures are very similar, there are 12 differences, Point
out one difference by asking an A student ro say what James is doing and wearing,
and whether his hair is long or short. Then ask a B student to do the same. The
class tells vou what the difference is.

€ Teil students that they have to find 12 ditferences between the people in their two
pictures. They also have to find one person who is the same in both pictures.

© Students take it in turns to ask each other questions about their pictures.

They should ask questions about what each person is doing and wearing and
whether he/she has got long or short hair. Tell them to make a note of the
difierences. Set a time limit of fifteen minutes for this activiry.

© When they have finished, students then compare their pictures. Ask them to
report to the class the differences they found.

Answers

James is wearing glasses in A, but in B he's wearing a baseball cap.
Katen is wearing a dress in A, but in B she’s wearing jeans and a T-shirt.
Charlotte is plaving a computer game in A, but in B she’s watching TV.
Daniel is playing the guitar in A, but in B he's singing.

Daniel isiy't wearing sunglasses in A, but in B he's wearing sunglasses.
Chloe is singing in A, but in B she’s playing the guitar,

Chloe has got short hair in A, but in B she’s got tong hair,

Patrick and Katie ave talking in A, but in B they're dancing.

Patrick is wearing shoris in A, butin B he's wearing jeans.

10 Katie is wearing a skirt and a T-shirt in A, but in B she’s wearing a dress.
11 Claire and Isobel are dancing in A, but in B they’re talking.

12 1sobel is wearing a dress in A, but in B she’s wearing jeans and a T-shirt.
The person who does not change is Chris. He's doing the same thing and
wearing the same clothes in A and B.

PV

1

W 90~ oD

Follow-up

Divide students into pairs. Give the pairs pictures from a magazine. The pictures
should show people doing things, Each pair writes a brief description of the
picture they have, but they should deliberately include several false details.
They should then exchange pictures and texts with another pair. Their task is to
read the text and find the differences between the picture and its description.



(8.1 ) Wt seer
A
Look at the picture. What are the people doing? What are they wearing? Have they got long or short hair?

Describe your picture to your partner and listen to your partner's description.
Find 12 differences. There is one person who is the same in both pictures. Who is it?
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Look at the picture. What are the people deing? What are they wearing? Have they got long or short hair?
Describe your picture to your partner and listen to your partner's description,
Find 12 differences. There is one person who is the same in both pictures. Who is it?

—
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Descriptions 8.2

Wihat iddescribes

Language focus
adjectives

Key vocabulary
adjectives from the
puzzle; clue,
crossword puzzle

Skills focus
writing and speaking:
defining adjectives

Level
intermediate

Timie
30-40 minutes

Preparation

one photocopy each
of worksheet A for
half of the class and
one photocopy each
of worksheet B for the
other half of the class

Extra notes
Dictionaries would be
useful for this activity.

Warm-up

@ Introduce the idea of guessing adjectives by giving examples like these: This
adjective can describe a fire or the weather o a sy day. (hot) This describes
sonteone who doesi't like talking Lo strangers. It can only describe a persoit. (shy)

@ Choose students make similar sentences about other adjectives for the rest of
ihe clags. The others guess the answers.

Main activity

@ Explain to students that they are going 1o complete a crossword puzzle, Divide
the class into two halves and put them on different sides of the ciassroom.
Give one half the A worksheets, and the other half the 8 worksheets, All the A
siudents should work in pairs of groups ol three, likewise the [ studenis.

© Tell pairs/groups to look at all the words in their half of the puzzle and check
that they know what they mean. They have to decide together how they are
going to explain the words to the other students without saying the actual
words.

© Each student should write the clues on his/her worksheet. When studenis are
confident that they understand the words and can describe them, reorganise
the class into pairs with one A and one B student in each pair. They mustnot
look at their pariner’s worksheet.

© Students take itin turns to ask for definitions, e.g. What’s number 421f they have
problems guessing the word, their partney should help them by saying the first
letter, then the second letter, etc. Seta time kmit of 20 minutes.

© At the end, students compare worksheets and see if their words are correct. Find
out how successful they were.

Follow-up

Chaase a passage from a reader at the students’ level. Copy the passage but
remove all the adjectives. Ask students to fill in the missing adjectives (you can
either give them a list of the adjectives you have removed, or leave the cholce
of adjectives entirely up 10 ther). When they have finished they look at the
original passage and compare it with theirs. Has their use of adjectives macie
the story different?

Ask students to write a short story using as masy of the adjectives from the
puzzle as possible.

55



Whatcantiddescribe?,

A

Look at the words in your crossword puzzle.

You will need to help your partner guess the lG' 4
words. Write clues under the puzzle to explain 2E t
what each word means and what it describes. !JM 0 40 %E "0 T
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m_ Wihat idescribe?
B
Look at the words in your crossword puzzle.

vou will need to help your partner guess the
words. Write clues under the puzzle to explain

what each word means and what it describes. E; iq_% E
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Descriptions 8.3

Language focus
present simple; present
simple passive

Key vocabulary
household objects and
machines; alarm clock,
credit card, headphones,
light buib, microphone,
tin opener:

a kind of; like, similar to,
something you use for

Skills focus

speaking: explaining
what things are and what
they are used for

Level
upper-intermediate
Time
20-30 minutes
Pbeparation '
‘one photocopy for each
group of 3 or 4 students,
.cutinto separate cards
Extra notes -
" You may want 1o revise
~adjectives.of shape - -
. before doing this activity.

Guesshwhathitlis

Warm-up

© Think of a classroom object, e.g. stapler or pencil case. Describe it without
naming it and ask students to guess what it is. Use phrases like It's something
youwuse for.., Itsakindof .., it's similar to AU very popdar with teenagers ...
Repeat with other objects in the classroony or in the home. You may want (o write
tseful phrases on the board.

O Invite students to think of more objects and describe them to the class, without
using the word itself. Point out that they are not allowed to use their hands or
mime to help them. The others {ry to guess the object.

Main activity

@ Divide the class into groups of three or four, Hold up a set of cards and explain
that on each card there is a picture of an abject with its name. They describe it
to their group, without saying the name {or any part of the name) of the object
and without using the two words at the bottor of each card. Demonstrare with
one of the cards. Emphasise that miming or gesturing is not permitted.

© Students take turns to select a card from the pile and describe the object to the
others in their group. They must not show the card to anyone. The student who
is the first to correctly guess the word keeps that card. The person with the most
cards at the end of the activity is the winner. Set a time limit of 15 minutes for
this.

© Extend the activity with the whole class by asking each student to write down a
new object on a piece of paper {with two ‘forbidden’ words underneathy). Swap
the pieces of paper around, then choose students to describe the object on their
paper and ask the class to guess what it is,

Follow-up

- Students find unusual shots or close-ups of objects in magazines or on the
Internet. They bring themn in for other students to discuss using phrases like Jr
coudd be ., Irlooks Tike .

+ Askcstudents to pick one of the cards and write an advertisement for thag object.
They should explain why it is useful and special, and try to make customers
want to bay it, without acrually using the name of the object, They can read ow
their adverts and ask the other students to guess what they are advertising.



GUESSAWRARS

clothes

mirror

ook
reflection

pay
plastic

tight bulh

Internet light : ' listen
¢ computer electricity

___________________________
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Friends 9.1

NMvaperfect:

Language focus
present simple
statements; and, but,
because

Key vocabulary
interests, laugh, perfect,
poem, tell the truth

Skills focus
writing and speaking:
expressing opinions;
describing a friend
Love!

elementary

Time

45 minutes

Preparation
one photocopy for each
student

‘Extra notes

It would be useful to
write a copy of the poem
on the board before the
lesson, with the gaps left
empty to fill in together,
If possible, cover this up
until you need it. .-

Warm-up

© Brainstorm words connected with friendship and write a list on the board, e.g.
friendly, like, talk, rext, best friend, secret, Internet, laugh, have fun, go out.

O Askstudents if they have a perfect friend.

Main activity

© Tell students they are going to discuss ideas about friendship. Hand out the
worksheets. With the whole class, look at the len statements, making sure that
they understand what each one means,

6 Students think about the statements, decide whether they are true or false for
themselves and tick the hosxes, When they have conpleted the quiestionini
individually, put them in pairs to discuss their answers.

© Encourage students to provide more information about their answers by using
sentences such as 7 often phone my friends after school because we talk about
homework or I don't often phone my friends after school because it'’s expensive.
Their partner asks follow-up questions, €.g. Do you often phone them ar the
weekend?

© Choose one or two students 1o share their answers with the whole class. Invite
follow-up questions.

© Tell students that they are going to write a pocm in pairs abeut what makes a
petfect friend. As an example, use the outline on the worksheet to complete a
poem together on the board, e.g.

My nerfect friend listens when | feel sad.

And laughs when I feel happy.

My perfect friend sometimes Jorgets my sister's name
But he never forgets my birthday.

My perfect friend plays football like Lionel Messi.

And dances like Justin Timberlake,

He is funny and intelligens.

My perfect friend drinks apple fuice and eats spaghetts,
He loves films but hates homework.

He's my perfect friend because he's alwa ys kind.

© Explain to students that they should complete their poem using the types of
words indicated in brackets. The poem can be about a veal or an bmaginary
friend. Encourage students to be creative,

© When students have finished, choose some of them to read out their poems to
the whole class.

Follow-up
¢ Ask students to write something about a friend an his/her social networking site
< onthe Internet. They should tell the person why they like being their friend.

% Ask them to choose a celebrity from their own country or of world renown and
wiile a paragraph explaining why they would like to be his/her friend.



"9.1 ) Wity oot fftomd]

1 Are these statements trae or false?
T ¥
© ioften phone my friends after school. L U
© 1meet my friends at the weekend. 1 U
© 1ve got some friends from other schools. Uy
@) 1ilikethe same music asmy friends. U D
© Ialwaystelithe truth tomy friends. U
© Myhestfriend livesnear me. 1 O
© 1often gotothe cinemawithmy friends. 1) U
© 1never get angry with my friends. U
©) tthinkit'simportantto have the same interests as my friends. [7] {—]
& 1havefriendsonthe Internet. L
Discuss your answers with a partner.
2 What makes & perfect friend? Compiete this poein.
My pertect friend, by . — —
My perfect friead listens when | . —————— _(verb),
And langhs when I (verb)
Ny perfect friead sometimes —— [ — R __{verhb)
Rut he/she never . — ————— N _ (verb)
My perfect friend _ (verbjlive . — ———— (famous person 1},
And o (verb) ke (famous person 2).
Ho/<he i§ — — (adjective) and e (adjective).
My perfect friead drinks . {drink) ard eats .. (food).
He/<he loves . — ———— (noun) but hates ——— D {noun).
He's/ She's my perfect friend becanse ————— —————" M
.7_,__*_#“_@,‘_______“__;_#_”_ (finish the sentence).
L Now compare your poeml with another student's poem. Are any of your ideas the same?

from Pairwork and Sroupwork © Carmbridge University Press =la =l PHOTOCOPIABLE
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Friends 9.2

@ﬁ

Language focus
present simple; present
perfect; should

Key vocahulary
easy-going, friendship,
generous, good-looking,
kind, loyal, patient,
popular, relax, similar to,
spend time

Skills focus

speaking: discussing
friendship; giving advice
Level

intermediate

Time

45-60 minutes
Preparation

one photocopy for each
student

Extra notes
Dictionaries would be
useful for this activity.

Warm-up

@ Prompt the class to give you ways of expressing opinions, agreeing and
disagreeing. Yout may want to put these phrases on the board:
In my opinion ... Ithink that ... From my point of view ... Forme ...
Tagree. That's right. You've right, 1 think the same.
Idon't really agree. | completely disagree. don't think that's right,

@ Brainstorm adjectives connected with friendship. During this activity, introduce
the adjectives from the key vocabulary.

Main activity

€ Mivide the class intg padrs and hand out a workshicer (o cach student, Togethes
they look at the attributes of a friend,

O They discuss the attributes and decide which are the most important and
which are the least important. Encourage them to use the language of opinions,
agreeing and disagreeing. Set a time limit of ten minutes for this.

© Reorganise the pairs into groups of three or four, and ask them to compare their
lists. Groups repozt back to the class on their findings,

@ Students stay in groups but work individually to read the statements about
friendship and decide whether they agree with, disagree with or are not sure
about each one.

© In their group, students discuss their opinions about the statements and justify
their viewpoints. They can try to change each other’s opinions but do not need
to reach a group decision about each statement.

0O Students read the letters individually. Then they decide in groups whart advice
Sara should give the two teenagers. What do they think would be the best
solution to the problem? Encourage students to use should and shouldn’.

Follow-up
Students write a reply from Sara, giving advice to either Emily or Olivia. They
use the worksheer letters as a model,
- Students role play a discussion between Emily and Olivia about the problem.
Allow sume time for them to make notes for this.
Students write a description of their real or itnaginary best friend, explaining
why they are such a good friend.



Thejbestjolgiriends

8:2)

- )
1 What is important in a friend? With a partner, rank the adjectives from 1
(most important) to 10 (least important). 1f you don’t agree, try to persuade

youx partner to change his/her mind.

easy-going D generous : U
funny i D good-looking D
clever ] falofideas |
Kind [ Toyal L]
patient D 4 populay D

2 Do you agree o¥ disagree with these statements? Circle @ if you agree, ® if you disagree or

@ if you're not sure. Then discuss your opinions in a group.

4 ivs Doller 1o have Gl s e good fiends thuny ot of frionds,
2 1prefer spending time with friends 1o spending time with my family.
3 1think T’} have the same friends in fen years’ time.

4 My friends are very gimilar to me.

5 If ] tell my friends a gecret, they won't teli other people.

OO0
HROHOO
GIEICICICIE

6 It's important to see your friends often.

3 Read these two letterstoa problem page. What would your advice be to Emily
and Olivia? Discuss your answers in groups.-

/ i've been best friends with Olivia for
years. We do everything together and
we always have a really good time.
don't have many friends, but 1 think that

isn't a problem because Olivia is such friends with Emily, but | sometimes find
a good friend. But now Olivia doesnt Lo, itdifficult that she wants to spend ail of ¢
want to spend as much time with me L _ her time with me - want {o see other -
as befare. She sometimes goes to the © . peopletoo, and relax in different ways.
cinema or to other peopie’s houses Lo " The problem is, t don't think Emily likes
and she doesn’t invite me, Pve sent her my other friends, so if 1 o out with
text messages at weekends to ask if ¢ them, | can't invite her. i feel bad at
she wants to meet, but she doesn’t text . weekends when | don't see Emily, but
back. What should t do? | don't want 1o ~ | want to spend time with my other
argue with Olivia, but she doesn't seem friends as well.

interested in our friendship. What should | do?

: Olvia

Dear Sara,

¢ Fvebeen best friends with Emily for
. the last two or three years, but now
© |'ve started to spend more time with
other people. 1 haven't stopped being

Please help,

Emily

e
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Language focus
question forms (present
simple, present perfect,
second conditional)

Key vocabulary
cheerful, energetic,
enthusiastic, generous,
honest, individual, loyal,
optimistic, sensible,

. Sociable, sympatheric,
thoughtful, tolerant,

. trustworthy, warm

... Skills facus -
writing and speaking;

% creating and conducting

Warm-up

© Ask students to think of one adjective each that describes someone they like.
Write all of their suggestions on the board.

@ Then ask them to say which of the adjectives on the board describes the quality
they value most in a friend.

Main activity

© Hand out the worksheets and check comprehension of the adjectives from the
list at the top. You may wart to hand out dictionaries at this stage.

@ Divide the class into groups of three or four students, Explain that they are
going to make o questonnaire o survey e cluss on e fopic of § iendship,

© Focus on the two questions given as examples. Point out that these are designed
to find out how loyal people are to their friends.

© Ask groups to consider the other adjectives listed and to choose five more from
the box that best describe a good friend. Their opinions will probably diffey, so
they will need to negotiate.

© Tell groups that they should now make two survey questions for each of the
adjectives they have chosen. They will need to form questions that can be
answered with a number on a scale from 0 (= never) to 4 (= always). Give
examples of question types: Areyou ...? Do yout .2 Have you ever ., 2
Would you ever .2 If ..., would you .,.?

© Give groups 15-20 minutes to work out theil ten questions. All members of the
group should write these on their own worksheet.

@ Students mingle and ask their questions - they should have time to interview
three to five peaple. They record the answers by ticking the appropriate box.
They may end up with several ticks in each box. Encourage themn to ask follow-
up questions and to use the back of the worksheet 1o note down interesting or
typical answers.

© Groups reassemble to coliate and discuss their resuits.

© Finally, each group reports on the results of their survey. They should make
general observations {e.g. Most people in the class are quite loyal to their
friends ..) vather than comments on individuals.

Follow-up

i Ask groups to read out their maost interesting or controversial question from
their survey, Open these questicns up for class discyussion,

" With the class, compile a list of adjectives describing qualities that harm or
destroy friendships le.g. jealous, bad-tempered, selfish, etc.). Invite discussion as
students make suggestions.



Quality Questions

1

2

LOYAL e

Would, you ever report & friend. to & teacher
or parent for doing something wrong?

Do uou always support Your friends n an
argument?

Key

0 =never 1 =rarely

7 = sometimes 3 =often§

4 = always

10

11

12
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The natural world 10.1

Nature

Language facus Wapm.up
adjectives; present i . . )
simple; can, have got © Brainstormn names of animals. Then do the same for geographical features

(river, lake, mountain, hill, valley, sea, beach, etc.),
Key vocabulary

bat, elephant, giraffe,
horse, kangaroo, lion,
maouse, penguin, rabhir,
shark, spider, tiger;
beach, desert, field, forest,
island, mountain, river,

@ Write one example from each category on the board (e.g. bear, hill), avoiding
words that appear in the game. Invite students to make troe Statements using
the singular or plural form, e.g. Bears live in the Jorest. A bear can climb trees.
There are lots of hills in San Francisco. A hill is smaller than a mountain,
Encourage them to use a range of verbs, e.g. be, can + verh, have got, live, eat,
rup, fly, swim, hunt, sleep. You may want to write these verbs on the board.

seq . L.

Skills focus Main activity

speaking: describing @ Divide the class into groups of three or four. Hand out a copy of the game board
features of the natural and a dice to each group. Tell students to place their coin or counter on START,
world © Explain the rules of the game - see the Rules box below.

Level © Give students a few minutes to study the game board. Ask them to think of
elementary some sentences they can make using the words or describing the animals in the
Time pictures. They can use either singular or plural forms.

2025 minutes © Students take it in turns to rolt the dice and play the game.

Preparation

one photocopy for each FO"OW-UP
group of 3 or 4 students;
a dice for each group;
coins or counters to
move around the board;
a photocopy of the Rules
for each group (optional)

¢ Ask students to use (wo or more words/ phrases from the game board o form
sentences with and, bt and because. ‘They could do this in their Broups, or you
could elicit suggestions from the whole class. Examples:
Penguins sivint in the sea aned (they) eat fish.
Australia is an island and ir's got lots of nice beaches,
Bats have got big ears, but they've got small eyes.
A mouse is a small animal, but it can movelrun very fast.
Sharks are dangerous because they sometimes attack people.
Elephants don't live in the desert because they need lots af warer.

Ask students to write ten true sentences about an animal of their choice from
the game board. They can use the Internet to find or check information. In
class, threy form groups with others who have chosen the same animal and
share their information. Invite groups to tell the rest of the class some of their
most interesting pieces of information.

Rules for NEGITS GRING

1 Takeitin turns to throw the dice. When vou land on a square, make
a lrue sentence using the words given or describing the animal. You
cannot repeat information that another player has given hefore.

disagreement, ask the teacher) If the sentence is false or repeats
someone’s information, you must go back two spaces.

3 The first player to reach FINISH is the winner.

]

t

1

[}

I

1

]

k

2 The other players decide if your sentence is true. (If there is any !
i

1

I

1

'

E

1

i

!
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Quick

Language facus
present simple;
adjectives

Key vocabulary
animals; animal
characteristics; natural
phenomena

Skills focus
speaking: describing
appearance,
characteristics and
habits -

Level

intermediate

Time

30 minutes
Preparation

one phatocopy for each
group of 4 students, cut
into cards; a photocopy
of the Rules for each
group (optional}

Extra notes

If some cards contain

words that are
unfamiliar to your -

~ students, remove them

from the packs that you

hand out.

The natural world 10.2

Warm-up

© On the board, write some example cards similar to those on the worksheet.
They should be to do with animals, plants or features of the natural world, e.g.

a donkey ] E MF&TJD [j lrees—fj [ alake i

Elicit sentences to describe each of these things as clearly as possible, e.g Irsan
animal. It Iooks like a stmall horse but it's got long ears. People ride it or use it to
carry things. / These things are in an animal’s mouth. They are white and strong.
The animal uses them to bite and eat Jfood,

© Think of a new example, e.g. snake, and describe it for the class to guess. Then
invite a student to do the same. '

Main activity

@ Divide the class into groups of four. Split each group into an A pair and a B pair.
Seat each group at a table with partners facing each other.

@ Hand out the cards, Tell students to put them face down in a pile on the table.

© Explain the rules of the game —see the Rules box below. Choose one person
from each group 1o keep the scores.

© Set a time limit of 20 minutes to play the game. At the end, find out which pair
scored the highest number of points in the class.

Follow-up

2.+ Ask groups to think of three more nouns like those on the cards. They work
together to write the clearest description they can think of for each one, using
no imore than two sentences. fn turn, groups read out their descriptions to the
class. The other students write down what they think the answers are.

"t Students work in pairs, Ask them to fay out the cards in front of them and to write
sentences containing either two or three of the nouns on the cards. They can use
the nouns in the singular or plural form. A sentence with two nouns sCOores one
pointand asentence with three nouns scores five points. Set 4 time limit of ten
minutes for the activity. At the end, pairs exchange sentences with another pair
and they mark each other’s work. Ask the pair with the highest scote to read owt
their sentences. Then invite ather Pairs to read out their best sentence.

Rules for

I Ifyou are the first player in pair A, take a card and describe the thing on
it. You cannot say its name (or any part of its name) and you cannot use
your hands to help you. Your partrrer has 30 seconds to listen and guess
the answer. A member of pair B will check the time and call out 'Time’s
up!” after 30 seconds, You must not show the card to the other players.

pair B has a chance to guess and scores one point if their answer is
carrect.

3 Thenitis pair B's turn to take a card, describe and guess. The game

I
1
I
1
H
I
i
]
I
H
- N . - i
2 Your pair scores two points for a correct answer, ¥ the answer is wrong, |
J
I
i
I
i
continues like this. At the end, the pair with the most points wins. .
]

I

1
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‘Preparation

iEhelpoweronature

Language fotus
presentsimple; present
passive

Key vocabulary
avalanche, blizzard,
earthquake, flood, forest
fire, hurricane, iceberg,

landscape, landslide,

lightning, mud, natural
disaster, rainbow,
sunlight, thunder,
tornado, tsunami,
volcano

Skills focus

writing and speaking:
describing characteristics;
making factual
explanations

Level
upper-intermediate

Time -
40 minutes,

Warm-up

@ Briefly revise words for natural disasters and extreme weather. Elicit the
words by naming places or things famously associated with them, e.g. Pompei
(volcano}, the Titanic {iceberg), New Orleans, 2005 thurricane, flood), the Indian
Ocean, 2004 {tsunami, earthquake), San Francisco, 1906 (earthquake, fire),
Antarctica (blizzard).

Main activity

@ Putstudentsin pairs and hand out an A and a B worksheet to each pair.
Students must not look at theijr partner’s worksheet.

£} Explain that caclustudent has half of (he puzzie flled in, Thev neod 1o help their
partner fo fill in the other half by giving definitions of their words, They cannot
say the ward or any part of it - for example, in a definition for thunderstorm,
they could not use the word thunder or storm.

€ Give students five minutes to think about the words in their half of the puzzle
and to check meanings or pronunciation in a dictionary if necessary. They
should netwrite dows the dictionary definitions.

@ Students take it in turns to ask for definitions {What's number 1?etc.) and fill in
the missing words. If they can't guess a word, advise them to leave it aside and
return to it kater. If they still can't think of it, their partner should give them the
answer.

© When they have finished, students compare puzzles and check their spelling,

@ Ask students to focus on the natural disasters in the puzzie. In their pairs, they
select three of these disasters and work on the questions on their worksheet,
Ask them to try to arrive at clear and accurate expianations/answers, which they
should write down. They can consult other pairs for information if necessary.

@ With the whole class, ask students to compare and discuss their answers to the
questions,

Follow-up

© Ask pairs te make their own crossword puzzle using about ten new words from
the natural world. Tell them to draw the puzzle again as an empty grid and
to write clues. They then swap with another pair and try to solve the puzzle
they receive. At the end, they give feedback to the pair who wrote i, checking
answers, commenting on the accuracy of the clues and pointing out any
problems or difficuliies.
Ask students (o write an entry on one of the words in the puzzle for a website
on the natural world. They should expiain what the phenomenon is and what
causes it, including examples if they wish. Fhey can do some research for this
on the Internet, '
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Discussion: Choose three of the natural disasters in the puzzle.
-« How is each one caused?

» How is the landscape affected?

» How are people affected?
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Diseussion: Choose three of the natural disasters inthe puzzle,
» How is each one caused?

» How is the landscape affected?

s How are people affected?
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" Education 11.1

Himetable

Language focus
time; on + day; af + time

Key vocabulary
school subjects; days of
the week

Skilis focus

speaking: talking about
activities on a timetable;
expressing opinicns
Level

elementary

Time
25 minutes
Preparation

one photocopy for each
student .

Warm-up

© Briefly revise school subjects by asking questions, e.g. What’s your favotrite
subject? What subject did you have before this lesson? What do you have rext/
after tunch / on Friday afternoons?

@ Write these sentence openings on the board: I think ..., I want (ta) ...,
We should ... Ask the class: Iagine you can change one thing in our school
~what change do you want to make? Give students a few minutes to discuss
this in pairs or small groups, using the sentence openings on the board to
belp them. Then elicit a range of suggestinns from the class. Ask for reasons or
further information and invite others to say if they agree or disagree.

wiakn activivy ;
© Put students in pairs and hand out a worksheet to each student.

© Explain that they are going to make an ideal school timetable for the week.
They must include at least six subjects and at least one sport. However, it is up
to thein to decide what happens when. Remind them to use on with days of the
week and at with times.

€© Ask pairs 10 complete the table at the top of the worksheet. Students will need
ta negotiate with their partner to reach agreement.

@ Now pairs discuss and fill in each day’s timetable, including times for lessons
and breaks. They can use one worksheet as a rough working plan and then write
their final version on the second sheet.

© While they are working. draw five blank timetables in a row across the board.

O Ask students from five different pairs to come to the board. Assign one day of
the week to each student and ask them to fill in their timetable for that day.
Invite questions and comments fron the rest of the class.

Follow-up

.7 Ask palrs to write their five-day timertable clearly on a large piece of paper or
cardboard. Display these on the wall and allow students to walk round and read
each others timetables. At the end, have a vote on which timetables are the
most sensibie, the most enjoyable and the most unustal.

For a quick lisiening exercise, draw the timetabte below on the board and ask
students to copy it down. Then read out the sentences in the box. Students
listen and write the correct school subjects in the timetable.

19.00-9.50 At midday we were studying a map of South America,

9.50-10.40 We were drawing and painting at ten to two.

10.40-11.00 | Break | | At twenty past nine we were learning about ancient

11.00-11.50 Greece,

11.50-12.40 We were acting in a play just after the morning break.

12.40-1.40 | Lunch | (At ten a.m. we were doing an experiment in the lab.
T We were playing basketball in the gym at quarter to

2.30-3.20 | | ithree.

Answers

9.00-9.50: history  9.50-16.40: science  11.00-11.50: drama
11.50-12.40: geography 1.40-2.30:art 2.30-3.20: PE



timetable

Subjects ~ six or more:

Sport(s) - one or more:

OFhGr ACHVIEIES:  eeeeeeriaemeses oo smn et ss s b T
Break time(s) e Lunch HMe: v

 MONDAY PUESDAY . WEDNESDAY
1 Time Subject/Activity | Time Subject/Activity | -] Time Subject/Activity

© . v THURSDAY o FRIDAY
il Time Subject/Activity Time Subject/Activity

N
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Education 11.2

Einish

Language focus
madals: should, must,
ought to, have to;

verb + infinitive with fo

Key vocabulary
school subjects; be
allowed 1o, facilities, hit,
make trouble, provide,
smoke, uniform

Skills focus

reading and speaking:
forming sentences;:
giving reasons for
opinions

Level

intermediate

Time

20-25 minutes .
Preparation

one photocopy of both
sets of cards (pages 75
and 76) for each group
of 3 or 4 students, cut
into separate cards; a
photacopy of the Rules
for each group (optional)

A2,3,6,9

Warm-up

@ Write the [ollowing sentence openings on the board: Teachers should . .
must ... Weallought ..., Everyone wants ..., Most people need . Elicit possible
endings. Make sure that students can distinguish between the verbs which are
foliowed by the infinitive + 0 and those without ro.

Main activity

© Divide the class into groups of three or four and seat each group around a table.
& Hand out the 12 senience opening cards to each group. Groups pl
down in a pile in the middle of their table without looking at them.

€ Hand ot the senenee encling card

@ Explain the rules of the game - see the Rules box below.

© Groups play the game. If one group finishes early, they can shuffie the cards and
play again. They must not repeat ary sentences that were made int the first rounc.

Answers
(The following are suggested possible answers. Other answers are also
possible but unlikely - whether they are acceptable to the group will depend
on the speaker’s persuasiveness in giving reasons.)

D4,5 710,15
B2,6,9,12,13 E3, 11,186

CL 611,16

Follow-up

L Ask groups to match the cards to form the best possible 12 sentences — that is,
both grammatically correct and forming opinions that they agree with. (Four
endings will be left unused.) Choose one group 1o read out their sentences, If
others disagree with any of the opinions, open the issue for class discussion.
Ask students to choose one of the sentences m
an entry o this issue for a schoo! website.

Rules for Dinfidn o

L The fixst player turns over a card from the pile on the table and reads out

the sentence opening,

Everyone locks for a suitable card in their hand to complete the
sentence. If you are the first player to put down a card, you must read out
the full sentence and give a good reason to support this opinion.

3 The others decide if your sentence is grammatically correct and if your
reason is a geod one. If not, you must pick up your card again and
someone else can put down a card to complete the sentence. If there is
disagreement, ask your teacher,

4 The first player to use up all their cards wins the game.

From Pairwork and Groupwork © Cambridge University Press 2009

ace these face

we din Asloane student from each

group to deal these out so that cach player has several cards. In a group of four,
students wilt have four cards each. In a group of three, they will have five cards
with one left unused.

"H1,8,913 16
14,5,7,10,14,15

K4,5,7, 10, 15

F4,5 7, 10,14, 15 11,8913, 16

ade with the cards and to write
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Sentence endings

make trouble.
the school.

b g E 4 s
. giveus ! havetolearn '
' 1 _ « have good -
. homework . aforeign ! .  to learn maths |
: _ : : sports : |
. during the ' language at - ' atschool.
: _ . + facilities. '
,  holidays. | school. | : |
w5 e o g T E
: to do . have to wear 1 1
E |  tostudyat | :
,  homework ! aschool ! . hit students. !
! _ ! _ ' the weekend. ;
- every night. «  uniform. ! : :
29 ’ﬁl@ 414l §'2
' gooutof ' provide ! beallowed to
. _ v to study : _ 3 o
. school during _ . computers : leave school |
; , historyat _ . : :
' thelunch , Inevery ' whenthey
! : school. : . :
: break. : . classroom. | are 15, :
i 3 5 £e s
to get hot ' '
. ! o + send students .
. smoke at .lunches which: to study hard ! _ ,
: : : : : home if they !
! school. . are cooked af. : before exams. ;
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Feay;

Language focus
mixed tenses; modals

Key vocahulary
language connected with
education and work

Skills focus

speaking: expiessing

opinions; agreeing and

disagreeing

Level

upper-intermediate

Tirne

30 minutes

Preparation

one or more photocopies
- of the worksheets (pages
78 and 79) to allow one

set of role cards for each

group of 3 or 4 students,
cutinto separate cards

- “Extra hotes
- This activity is probably

ﬁ._'hest suited to older
i teens Tna class of fewer

" than'16 students, not -

Lall the:role cards will be
“used; ina Iarge class, one-
more _groups will have

iNUISCh ool

Warm-up

@ Ask students to think of as many expressions as they can for stating an opinion,
agreeing and disagreeing. Write these in three columns on the board.

© Make a controversial statement about education, e.g. [ think separate schools for
boys and girls are better than mixed schools or In my opinion, all students should
have to wear a school uniform. Choose students to respond, alternately agreeing
and disagreeing; and giving a reason. Some students may have to express an
opinion that is not really their own, but this will be good practice for the role
play.

Viain activity

& Divide the dass into groups of three or four students - four is the ideal number.
Hand et a role card to each student, using role cards from the same set for
each group.

© Explain the situation for the role play: You arein a couniry where everyone rust
be 16 years old before they can leave school. There is now a new proposal from
the government to change this leaving age from 16 to 18. Students will spend the
last two years at an academic school or a college for job training. Make sure that
students understand the meaning of propusaland the concept of the minimum
school leaving age. You may wish to summarise the proposal on the board.

€@ Tell students that they are going to have discussions where they act out the role
of the person on their card. They should make arguments for or against the new
proposal from this point of view.

@ Give students a few minutes to read their card and prepare arguwments for their
role. Help them with any unknown vocabulary on their cards.

& Start the group discussion. Set a time limit of six minutes.

O Each group then joins up with another group who have a different set of rote
cards, and they discuss the issue again. You can watk round and joinin the
discussions, either speaking for yourself as a teacher or taking some other role.
Set a time limit of ¢ight minutes,

€ With the whole class, ask students to surnmarise some of the arguments for and
against the proposal. Which arguments did they find most convincing? What are
their own real opinions? You could finish by takiug a class vote on the proposal.

Follow-up

Ask students to do some research on the Internet to find out about the school
leaving age in other countries. In the next lesson, students share and discuss
their information.

* In groups, students discuss other taws for young people in their country. For
each of the following, what is the minimum legal age - and what age should it
be? (You may need to check beforehand to be sure of the laws in your country.)

working part-timme
working full-time

opening a bank account
leaving home
voting in elections

getting a driving licence
getting married
getting a passport
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Beaving,

_________________________________________________________________

You are a parent with four
children and you have a job.
You want your children to get

You are a 16-year-old student
an education, but it is hard to i

i and you enjoy learning. You will
. stay at school until you are 18

. and then go to university. You
 think this is important to have a
' good life in the future.

find enough money to pay for
all the things they need while
they are at school.

+ You are a builder. You think
the school leaving age should
be lower, not higher. You believe

L]

: You are the manager of a
1

» that formal education is useless

i

]

]

]

3
tourist business. You want !
motivated, intelligent employees |
and you would never choose i
|
|

for lots of people and it would people who leave school early.

be better for them to learn ‘on
the job'.

__________________________________________________________________

_________________________________________________________________

You are a young teacher and you
agree with the proposal. You
believe that everyone should

You are the manager of a group E
get a good education and that f

of shops and you don'’t agree
with the proposal. You employ a
lot of young people at the age of
16 because you don't have to pay
them as much as older people.

schools and colleges should
provide interesting courses for
everyone.

You are a 1b-year-old student.
You hate school and you want to
get a job to earn money as soon
as possible.

You are a police officer. You
think the proposal is a good
idea because it will keep young
people busy and off the streets.

_________________________________________________________________
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_______________________________________________________________

You are a social worker and you
think the proposal is probably

a good idea. You can see that

at the moment too many young
people leave education without
dqualifications and can't get a job.

You are an 18-year-old student. E
You think that it's a good idea ;
to stay on at school, but you Z
don’'t think people should have :
to do so. ;

You are a 30-year-old person !
working in a boring job from nine
to five. For you, school days were
the best time of your life. You

You are a secondary school !
don’t think anyone should be in a E

. teacher. You are worried that the
. new proposal would mean more
 difficult students in your older

classes. hurry to leave school and join the

L

rat race’.

_________________________________________________________________

You are a 16-year-old student
and you disagree with the
proposal. You will be glad when
some students leave school! at
the end of this year because
they cause trouble and make life
difficult for those who want to
learn.

You are a member of the f
government. You can see that !
most people in other countries X
are better educated than in f
yours. You want your country to
be as successful as possible in a 5
competitive world. ;

You are a 17-year-old factory
worker. You are sorry you left

' You are a successful farmer,
, school last year because your

managing a family farm. You left
school when you were 16 and
your son wants to do the same.
You think another two years

at school or college would be a
waste of time.

pay is low and you can see there
isn’'t much chance of improving
your position.
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Leisure time 12.1 |

Worlcl o Soait

Language focus
present simple; gerunds

Key vocabulary
sports; do athletics/
dancinglgymnastics;

go cyclingfrunning/
skateboardingiskiing/
snoivhoarding/
swimming;

play basketball/foothall/
rughyftennis/volleyball

Skills focus
speaking: asking and
answering questions
about sports

Level

elementary

Time

20-30 minutes
Preparation

one photocopy for each
group of 4 to 6 students,
cut into picture cards
and word cards; a
photocopy of the Rules
for each group (optional)

Extra notes

As these cards are
reusable, it is a good
idea to copy them onto
. different coloured cards
‘so that you can easily
. separate theim iiito sets.

Warm-up

@ Brainstorm names of sports and compile a list on the board, including the key
words. Ask whether we use each word with play, do or go. A general rule is that
playis used for team games and go is used when the name of the sport ends in
-ing You may wish to add play, do and go to the sparts on the board.

© Turn over a picture card and show it to the students. Ask the question suggested
by the picture, e.g Do you play tennis? Turn over a word card and again display
it. Answer the question according o the prompt, e.g. No, ] don't, I go jogging or |
Yes, I doif the word card and picture card match.

© Invite a student to turn over a picture card and ask the corresponding question.
Invite another student to turn over a word card and answer accordingly

Main activity

© Divide the class into groups of four to six. Bach group has two teams seated on
opposite sides of their table.

© Give each group a set of word cards and a set of picture cards. They spread the
cards out face down on the table, the word cards on one side and the picture
cards on the other. Make sure the picture cards and the word cards do not get
mixed up.

© Explain the rules for the activity (see the Rules box below). Emphasise that in
each round of the game, the first player turns over a picture card and the second
player turns over a word card.

© Set atime limit of ten minutes to complete the game. If you wish, students can
shuffle the cards and play again. '

Follow-up

Ask students to write a paragraph about the sports or activities they do in their
free tirme.

In groups, students prepare a new memory game using other verbs and pictures
taken from magazines or the internet, e.g. cook, dance, sing, eat, drink, read.
This time the questions and answers should be in the present continuous, e.g. Is
she cooking? Yes, she Is./ No, she isn't, she’s dancing.

Rules for Wil Gil cioerd
1 Divide into two teams and sit on opposite sides of the table.

2 Aplayer from Team A turns over a picture card and asks a player from
Team B a question, using the card, e.g. Do you play football?

3 The player from Team B turns over a word card and answers Yes, ! doif
the woid is the same as the picture, ore.g. No, I dor's, I go cycling ifthe
word is different from the picture.

4 If the picture card and the word card are the same and they answer
correctly, that team keeps the cards. If the word doesn't match the
picture, the player iurns both cards face down again.

5 When there are no more cards left, the team with the most cards wins.

From Pairwork and Groupwork © Cambridge University Press 2009 [TReiaesgINz12
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Leisure time 12.2

NInsiclandime

Language focus
present simple
questions; gerunds

Key vocabulary
types of music and
instruments

Skills focus

writing and spéaking
completing a
questionnaire;
expressing opinions
Lous!

intermediate

Time

30-45 minutes
Preparation

one photocopy for each
student

Extra notes

If you have time to
organise it, play a
popular song to start off
the lesson.

82

Warm-up -

© Introduce the topic by asking students what songs or bands are popular at the
moment, You could also ask them if they like to listen to any radio stations.

O Ask for examples of the different types of music mentioned in the questionnaire
on the workshecet, e.g. heavy metal, rock, rap.

Main activity
@ Hand owt 2 worksheet to each student.

© Explain that they should think about their own musical tastes and complete the
profile with true information. Allow student(s up to five minutes for this.

& Liidit die questiois they need 1o obtain the sanie inlormation ot A parter.
You may want 1o write these or prompts on the board. Invite students to ask
you a few of the questions and give true answers about your own musical tastes.
Suggested questions are;

Wihars your favourite kind of music?
Wha's your fuvourite singer or band?

What song do you listen to when you're happy?
What do you think about dancing?

Do you have a favonrite song at the moment?
Hoiv do you find out abour mnusic?

Is there a song you hate?

What'’s your favourite instrument?

is there a singer or band you don'’t like?

When do you listen to music?

Do yor dovonload minsic or buy Chs?

Do you have a special song that reminds you of something?

© Divide students into pairs. Tell them to take it in turns to ask each other
questions. Encourage them to ask follow-up questions,

© Students report back to the whole class by telling you anything interesting they
have learnt about their partner’s musical tastes.

@ Ask students 1o look at the questionnaire. Tell them to think of a time when
listening to music can help them, e.g. going for a run. Then ask them to think of
a time when rmusic is unhelpful or initating, e.g. trying to talk on the plione. Ask
them why listening to music is sometimes nice and sometimes not. What is the
difference between listening to music and hearing music?

© they complete the questionnaire individually, then talk together in pairs about
whether they like listening to music in each situation. They discuss what kind of
music they think is best.

© Reorganise the pairs into groups of four, They discuss their answers to the
(uestionnaire, :

Follow-up

Ask studenis to maie a profile of their favourite singer/band using magazines
and the Internet. Encourage them ta inchude photographs. Their finished work
can be collected into a class music magazine or displayed on the wall.

Record ten brief excerpts from different kinds of music. Play them to the
students and get them (o discuss what they could be used for, e.g. what
products they could advertise or what kind of films they would be good for.



1 Complete your music profile. Then talk about it with your bartner.

6 My favourite kind of musicis
é My favourite singer/band is
é A song I listen to when I'm happy is .
é I think dancing is
é The song I really like at the moment is
é I find out about music from
_6 A song I hate is
é My favourite instrument is
@ A singer/band 1 really don't like is
(:E) I atways listen to music when _.

m I get my music from _
€D 1 like listening to

N

2 Complete the questionnaire and then
discuss your answers with your partner.

Do you like hearing music when you're doing these activities? If yes, what kind of music (e.g.
heavy metal, rock, rap, pop, electronic, jazz, classical)?

Shopping for clothes No [ | Yes [ | Kind of music
Shopping for food No [ | Yes [ | Kind of music

Eating in a restaurant No [ | Yes [ | Kind of music:

Eating at home No [ Yes [ | Kindofmusic: _
Travelling by train No [ | Yes [ | Kindofmusic: _
Travelling by bike No [ ] Yes [ | Kindofmusic: . .
Waiting at the dentist's No [ | Yes [ | Kind of music:

Doing exercise No [ | Yes [ | Kindofmusic: ..
Doing homework No [ ] Yes [ | Kind of music:

Going to sleep No [ | Yes [ | Kind of music

8-0-0-0-0-6-0-0-0-60—
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E%) Leisure time 12.3

BifeloRleisure

Language focus
language of opinions

Key vocabulary
apprect’ate,
comumunicate, essential,
gallery, individual,
influence, fudge, leisure,
responsibility, spend
time, taste

Skills focus

speaking: talking at
length about leisure
tirne; arguing a point
Level
upper-intermediate
Time . .

30-45 minutes
Preparation.

one photocopy for each
+ :group of 3 or 4 students,

cutinto separate cards -

Warm-up

@ Write this statement on the board: Teenagers have too much freedom. Then add
the following phrases underneath;
totally agree/disagree with this statement.
Inmy opindon .. I (don't) think ... From my point of view, ...
In soine ways [ agree that ... IF's (partly) true that ...
However, ... On the other hand, ...
Talk about the statement for about half a minute, saying whether you agree or
disagree with it, and expressing arguments for and against it. Use as many of the
phrases above as you can.

@ Ask students whether they agree or disagree with you. Encourage them to use
the expressions on the hagrd,

Main activity

@ Divide students into groups of three or four. Hand out a set of cards to each
group, placed face down in a pack on the table.

© The first student takes a card and reads out the statement to the group. He/she
should aim to talk for about half a minute, following the example in the Warm-
up. They will need up to 20 seconds to prepare themselves. Some students
may find the activity hard (o do at first but will find it easier as they get more
practice. Tell them they don't have to say anything original or exciting, or worry
about producing perfect language. If there are any words on the cards they are
unfamiliar with, allow them to ask you for a definition or use a dictionary.

© When the student has finished his/her individual talk or has run out of things
to say, the others join in by asking auestions and expressing their own opinions.
The whole group should join in the discussion. Remind them 1o use the phrases.
from the Warm-up.

O After a few minutes, the card is returned to the bottom of the pack and the next
student takes a card. Set a time Hmit for the activity.

© Finish by asking which cards were the most interesting and discuss a few of
those statements with the whole class.

Follow-up

Ask students to choose a card al random. They then wiite an argument for or
against the stalement, giving plenty of reasons and examples to back up their
views,

Students make some similar cards about teenage life, school or parents, swap
cards and play again in another lesson.



[tifelogleisure

12.3

2

My free time would be different if I had
more money.

-

+

It's essential to have a computer in

The best way to communicate is by
your bedroorn. '

texting.

o oo =

i In { is the best
Teenagers don't do enough exercise. The Internet is the best way to find out

1 §

’. I

1 1

: the news. 1

t 1

. L L ETT R e
| My friends have a big influence on how | In 30 years' time, people won't read |
X I spend my time. \ books. }
: : ;
1 1 i
b o e e m — o mm e e =TT S b m o m R m o e S o
1 1 i
3 ] 3
' Music is the most important thing in a ' Watching TV together is a good family X
l teenager’s life. I activity. '.
: ? |
PosoroooossToTTooTETTIOTTIIETT #oocmmomommooovoTTTTmmTETTITIOT |
1 E 1
' parents don't appreciate our tastes in ' Teenagers think free time is more :
, music and clothes. X important than anything else. ;
: '. : :
b m m e e m — s e T s ST T b o e e e s m e ST 4
L] [} 1
I I I
: ) . ' @irls have more leisure time than .
' Museums and art galleries are boring. . boys )
1 § - ]
1 3 1
R PR .
I 1 I
3 § 1
' Individual sports are better than team ' (oing to the cinema is more fun than \
I SpOILs. | watching a DVD. !
] 1 1
e mm i m e ]

Going to a concert is more fun than
going to the cinema.

You can judge people by their taste in
music and clothes.

-

You should spend more time with your \ Teenagers spend too much time
family than your friends. ; shopping.

e e o e e - e o — e — = == T I
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Fame 13.1

Pressiconference

Language focus
presentsimple; past
simple; present
continuous; going to

Key vocabutary
actor, born, career, free
tirne, married, model,
star, success

Skills focus

writing and speaking;
creafing a profile; doing
an interview

Level

elementary

Time

35-45 minutes
Preparation

one photocopy and
a blank name label
for each student; a
magazine photo of a
glamaorous-looking
person to use in the
Warm-up (optional}

Warm-up

© Copy the ten headings fron the My life as a star section onto the board. Invent a
name for a famous person, e.g. Angelica Denine, singer. I you have brought ina
photo to represent this person, show it to the class.

G Ask students to help you fili in information about this person for the headings
on the boardl. Your may need o teach the words career and suecess. Make brief
notes and draw attention to the tenses that are appropriate,

© Elicit questions for the headings, e.g. When/where were you born? Where do you
live now? Are you married? Have yau got any children? What did you do Defore
youwere famous? How did your career begin? What was your bhiggest success
last year? What do vou do in Your free time? Who are your friends? What are you

doingat the mciient? Wit cre ver G

ng e nevt peas Fi A fiine? SRHT
students ave having rrouble with these guestions, write proinpts on the board:
Where [ born? How { career / begin? etc. These questions do not need to be
answered.

Main activity

@ Divide the class into groups of three or four students and hand out the
worksheets and narme labels. Assign the following roles to the members of cach
Braup: actor, pop star, sporis star, model. (For a group of three, use three of these.)

0 Explain 1o students that they are each going to play the part of a famous person
ata press conference with news reporters. First they need to make up a name
for themselves. Tell them to write this and their professina on their name label
so that others can see who they are. '

€ Give students five minutes to write notes in the top part of the warksheer. If
they like, they can base their information on the life of a real person, but they
should change names, dates and places.

O Students take it in turns to be interviewed in their celebrity role. The others take
the role of reporters and make notes in the interview boxes on their worksheet,
Set a time limit of four minutes for each interview, The reporters should try
to get as much information as they can in this tme. Ensure that all group
members are involved in asking questions,

€ with the whole class, ask different students to report onthe information they
gotabout one of the famous people they interviewed.

Follow-up

* Ask groups to develop a fuller version of one of their press conferences,
writing down the questions and answers as a script. You could suggest special
occasions, e.g. before/after the MTV awards, before/after the Academy Awards
in Hollywood, before/after the World Cup football competition. Give the groups
fime to practise and then ask them to perform for the class, You may be able to
film the performances and play them back, inviting comments from the rest of
the class after each one.

- Ask students to choose one of the stars they interviewed and write an article on
him/her for a fan websiie.



My ifeas sta
Born (date, place):

__Wét____._a_u——._;__,_k___ﬁ_._ﬁ—g._

Family (matried? children?):

Before you were famous:

——— At the mament
Beginning of careet: .

Future plans:

F
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Fame 13.2

Chaplin

Language focus
past simple; past simple
passive; past continuous

Key vocabulary
appearance, charactey,
create, divorce, notice,
photographer, role,
screen test, serious, silent,
sleeping tablet, weekly

Skills facus

reading and speaking;
scanning a text for
inormation; asking
questions

Level

intermediate

Time

40--45 minutes
Preparation

one photocopy for each
pair, cutinto Aand B
parts; sticky labels with
names of famous people
for the Warm-up

Extra notes
Dictionaries would be
useful for this activity.

Warm-up

© Stick alabel with the name of a famous person on each student's back.

@ Elicit some questions that students can ask the others to identify the person on
theirlabel, e.g. Is the person a man or a woman? Is she alive now? Where ishvas
he from? What ishwas her joh? Whar does he look like? What films did she make /
sport does he play (etc.)?

© Students mingle, asking and answering, When they guess the narne correctly,
they remove their label but keep circulating to help others. Set a time limit of six
or seven minutes for this activity.

Main activity

©Q Write the names Marilyn Monroe and Charlie Chaplinon the board, Ask
students if they know wha they both are. Don't go into details here.

@ Put students in pairs and hand out an A and a B worksheet to each pair.
Students must not look at their partner’s worksheet.

© Ask students to read the first text on their sheet, checking vocabulary in a
dictionary if necessary. If they have any problems with comprehension, they
can ask you for help.

@ Now ask them to read the second text and to think about questions they can ask
to find out the missing information.

© Student A asks questions to cornplete the text on Charlie Chaplin. Then student
B does the same to complete the text on Marilyn Monroe.

© Atthe end, each student reads out their completed text and their partner listens
to check that the information is correct,

Follow-up

+ Getone of Chaplin’s films on DVD, e.g. The Gold Rush, City Lights or Modern
Times. Select a sequence of about five minutes and play it for the class. In pairs,
students recall and describe the action. With the whole class, ask questions, e.g.
What did he do when ...2 WhylHow did he ...? What happened after they ... ?

» Find a recording of Blton John’s tribute to Marilyn Monroe, Candle in the Wind
(the 1974 version) and make copies of the lyrics. You will probably want to print
the first two verses only, as the later verses may he inappropriate for your class.
In pairs, students work through the lyrics, using dictionaries where necessary.
Check comprehension with the class. Help them with the metaphors: ‘They
crawled out of the woodwork’ probably refers o people from the film world and
the media who were attracted, insect-like, to Marilyn's beauty. “They set you
on the treadmill’ suggests a repetitive routine that she could not escape {from.
Finally, play the song for the class, '



A

Marilyn Monroe was born as MNorma Jeane Baker, in Los Angeles on 1st
June 1926. In 1944 she was working in an aeroplane factory when she wds
noticed by a photographer, who helped her to become a model, In 1946 she |
had a screen test with the 20th Century fox film studio and started using the
name Marilyn Monroe. Her first film appearance was in 1947,

At first she had only smal roles. But three big films in 1953 made her
a star: Niagara, Gentlemen Prefer Biondes and How to Marry a Miliionaire, At
the end of that year Mardyn was voted Hollywood's top star, She went on to make 30 films. In 1962,
she sang for President Kennedy on his birthday. Her greatest success was the comedy Some Like It Hot
{1959}, which is still one of the world's besttoved films.

But Marilyn felt that she was never seen as a serious actress and she did not find happiness in
her personal life. She had three husbands, including baseball star Joe DiMaggio and writer Arthur
Mitler, but all her marriages ended in divorce. She died alone, after taking sleeping tablets, in her
Los Angeles flaf on Sth August 1962, at the age of 36.

Chaplin

Charlie Chaplin { ~1977)spent hisearlyyearsin . When he was five, he

. He later joined the Karno Company; a comedy group. in 1912 he left

England and moved to _____ . He was soon working as an actor and director, and he made _____

short films in 1914, By 1916 he was getting S__._.__ a week. His first long film was The Kid, which was
made in . City Lights came out in and e CAMME OUL N 1936, Chaplin
continued to make silent films until 1940. In 1952 he left America and went to livein . He
received in1972.______ _on Christmas Day, 1977.

}( ____________________________________________________________
B _ .

Charlie Chaplin was born in 1889 and he grew up in London, where his family
was very poar. He first went on the stage at the age of five and by the time he was
17 he was working with a comedy group called the Karno Company. When they
went on tour in the USA in 1912, Charlie decided to stay there. He appeared in
his first film in 1914,

In that year he made 35 short sitent comedy films as actor and director. This .
was also the year when he created his most famous character, 'the Tramp'. By
1916 his weekly pay was 510,000 and he was world famous. His first long film,
The Kid {1921), was a huge success. Other great films, like The Gold Rush (1925},
City Lights {(1931) and Modern Times {1936), were even more popular. In 1928
sound was introduced to films and studios starfed making ‘talking piciures’, but -
Chaplin continued to make silent films until 1940.

Later Chaplin was attacked for his political opinions. He left the USA in 1952 io
make his home in Swiizerland. He returned to America only once, 20 years later, to receive a special
Oscar for his life’s work. He died i his Swiss home on 25th December 1977, at the age of 88,

Marilyn Monroe's real name was .Shewasborntin ______ in Los Angeles.
Shehadajobina . before she started working as a model in 1944, Her first film was in
1947. was made the year when she became a big Hollywood star - she made _____ films in that
year. But her most popular film was , which came outin _______. She married
times. One of her husbands, Joe DiMaggio, was afamous __ player and Arthur Miller
_ . Marilyn was only yearsoldwhenshediedin ... in13962

was a

e S
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Fame 13.3

Hallfolsfame

Language focus
should; mixed tenses;
comparative and
superlative adjectives

Key vocabulary
language connected with
fame and achievement

Skills focus

writing and speaking:
expressing opinions and
giving reasons

Level
upper-intermediate
Time

35-45 minutes
Preparation -

one photocopy for each
student

Extra notes
Itis a good idea (but
not essential) to hand
vout the worksheets |
-before the lesson so .
that students have
time to find or check.
formation about.

Warm-up

@ Explain or elicit the meaning of Hall of Fame (a place that provides a memorial
for famous people and their achievements).

© Askstudents to think about a Hall of Fame for people from their country,
Brainstorm names for each of the four categories on the worksheet and write
them on the board.

Main activity

© Hand out the worksheets and ask students to identify the people in the photos
1 Venus Williamns, 2 Justin Timberlake, 3 Jolmny Depp, 4 Princess Diana.

O Ask students to imagine that they ave organising a Hall of Fame for the most
famous people of the past 50 years. Working individually, they rank the names
in each category in order of importance.

© Divide the class into groups of four students and explain the situation for the
activity: Your group is setting up a Hall of Fame. Unfortunately, money is limited
and you can only include a fetw people from this list. Explain that they need
to choose two people from each of the tour categories. Their choices should
include both women and men.

@ Groups discuss each category and decide on two names, If they cannot reach
agreement through discussion, they should take a vote. If the vote is tied, they
should toss a coin. Set a time limit of about ten minutes for this discussion.

© Each group member takes charge of one category and writes a paragraph
explaining why the two people were chosen and why others were rejected.

@ Students read each other’s paragraphs and suggest improvements if necessary.

© Askstudents to read out their paragraphs to the class. Write the selected names
on the board, Where there is disagreement, invite class discussion.

Follow-up

= Ask students to watch the news, read a newspaper or lgok at a news website
on a specified day. They should list the famous people who appear and write
twa sentences in English about each ane. In the next fesson, they share their
information.
Students choose one person from the Warm-up and write a paragraph
explaining why he/she should be Number 1 in their country'’s Hall of Fanie, If
they do this for homework, students could be asked to include a photo of the
person they write about.



Hallfof§faime)

'd _ ™
Sports heroes - Musicians
Michael Jordan (] Paul McCartney [ ]
Lance Armstrong L] Madonna []
David Beckham [ Bob Marley

Carolina KHift
Venus Williams
Cristianoc Ronaldo
Tiger Woods

Britney Spears
Blvis Presley
Justin Timberlake
Beyonce Knowles

oooo!
m ]

Actors Others

Keira Knightley D Princess Diana D
Leonardo diCaprio (] ' Bill Gates [
Tom Hanks rj Pablo Picasgso r]
Nicole Kidman ] J.K. Rowling [ ]
Angelina Jolie L] - Oprah Winfrey ]
Johnny Depp [J ' Stephen Spielberg f}
Will Smith (] ~ Nelson Mandela L

.
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Jobs 14.1

mysjolo

Language focus
present simple questions

Key vocabulary
jobs and the workplace

Skills focus
speaking; asking for
information; making
deductions

Level

elementary

Time

25-30 minutes
Preparation

one photocopy for each

group of 4 to 6 students,
cut into separate cards

Extra notes

You may want to discard
cards with unknown
words on them.

Warm-up

© Write these phrases on the board: wear a uniform, work inside, work o1etside,
Make sure that students understand the meaning of each one.

© Divide the class into groups of four to six. Each group must think of three jobs
that fit with each phrase on the board, e.g. a police officer wears a uniform. The
first group to finish wins. Some of the groups read out their answers to the class.

Main activity

@ Hand out a set of cards to cach group, to be placed face down on the table.

O Explain to students that they are going to play a game where they ask questions
e guess people’ jobs, They can only use Guestjons that can be answered Yos or
Noand they are allowed a maximum of 15 questions.

€© Demonstrate by asking a student to pick up a card without showing anyone.
Invite the rest of the class to ask this student yes/no questions to find out what
the job is. Ask some questions yourself. Examples:

Do your usually work insidefoutside?

Do you wear a uniform ! special clothes?
Do yow work alone/ in an office  in a shop?
Are you good at mathsisciencelart/spore?

Is your job dangerous?

© Students play the game in their groups. They take it in turns to pick up a card
and the others ask questions. Whoever guesses the job keeps the card. If no one

gets the answer after 15 questions, the cardholder gives the answer and keeps
the card.

© Call "Time's up?' after about 15 minutes. The person with the most cards at the
end is the winner.

Follow-up

Ask students in pairs to choose a job and write about a day in the life of
someone who does that job. They can find out information about the job on the
Internet and add interesting facts ane relevant pictures.

+ Students do some research about a job they are interested in. Then they write
alist of five things they like about that job and five things they don't, without
putting the job tide at the top. They exchange lists with a partner and yto
guess each other’s jobs,
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Jobs 14.2

obhnterviewss

Language focus
mixed tenses

‘Key vocabulary
applicant,
communication,
enthusiastic,
environment, interviewer,
apportunity, reivarding,
serve, strength, weakness

Skills focus

reading and speaking: .
responding ta a ioh
advert; doing a job
interview

Level

intermediate

Time

45-50 minutes
Preparation

one photocopy for each
student

Extra notes

If possible, write the
Warm-up questions on
the board before the
lesson to save time.

Warm-up

@ Askstudents if there is anyone who has had an interview for a job. If some
answer yes, ask them to describe the experience.

@ Write some or all of the following cuestions on the board:
Tell us about yourself. Do you have any experience in this sort of work?
Why do you think you would be good ar this job? How would your teachers
describe you? What are your strengths and weaknesses? Do you like working as
part of a feam?
Tell students: These are some of the questions that you could be asked in an
interview for your first job. Discuss with the class what the interviewer wants to
find out, and elicit both good and bad answers.

Main activity

© Hand out the worksheets. Explain that the text at the top is a job advertisement
from a job search website. Read it with the class and check comprehension.

@ Putstudents in pairs. Tell them that they are going to prepare for interviews for
the job at Romano's restaurant,

€ Ask pairs to look at the Intervieers box and discuss the Before the interviewws
guestions. Ask them to write eight questions as interviewess for the job. They
can use some questions from the Warm-up, but should also add others. If
necessary, you can help with ideas for extra questions, e.g. Whai do customers
want when they go to a restanrant? What makes a good waiter or waitress? How
well do you work under pressure? Can you work ar night/tweekends? Set a time
limit of 10-15 minutes for this step.

© Now ask students to work on their own, Give them about five minutes to look
at the Applicants box and prepare some things to say in the role of applicant for
the job at Romano's. They should use true information about themnselves.

© Put pairs together to make groups of four for the first role play. Pair A takes the
role of interviewers for the job and they interview the two applicants from pair
B, one after the other. Tell them to take it in turns to ask their questions, and
to make brief notes on their worksheet. While one applicant in pair B is being
interviewed, the other can listen but must not speak.

O After the first set ol interviews, pairs discuss the Affer the inferviews guestions
on their workshect.

© Students swap roles and work in new graups of four for the second set of
interviews. B students now take the role of the interviewers and A students rake
the role of applicants,

© When students have completed the interviews, invite general feedback from the
class. Which questions were easy/difficult to answer? How did they handle the
difficult questions? How could they improve?

Follow-up

- Askstudents 1o write an email to a friend after their job interview. Encourage
them to describe their experience and talk abowt how welk they performed.

¢ Ask pairs {o practise a comical version of a job interview, where everything
goes wrong. They should use the interview questions they wrote in step 3 of
the activity and prepare some terrible answers that are not what the employer
wants to hear. Ask some pairs to act out their interview for the class.



(14.2) Jelb fingerntiems

Job title: Waiter/Waitress
Minimum age: 16 years old
Job type: Fulttime or pari-time

If you are looking for a rewarding job, you have found the right place
with Romano’s! You will have the opportunity to work with other
team members serving great food in a friendly environment.

We are looking for friendty, enthusiastic people who enjoy serving
customers. Applicanis need to have good communication skilis and
must be able to work weil as part of a team.

We will teach you everything you peed to know.

interviewers

Before the interviews
What sort of person are you looking for?
What don't you want?

What questions can you ask to find the right person!?

After the interviews — discussion
What were the applicants’ strengths and weaknesses in the interviews?

Applicants

Before the interview

What do you think this employer wants?
What questions can you expect? How will you answer themn?
What questions would you like to ask?

\

After the interview — discussion

How did you do? Did you show your strengths?

Were there some questions that you could have answered better?
Do yeu think you would get this job?

From Pairwork and Groupwork © Cambridge University Press e ni=l PHOTOCOPIABLE
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- Jobs 14.3

NViygidealfioly

Language focus

present simple questions;

gerunds; would

Key vocabulary
jobs and qualities;
ambitious, colleague,

creative, deadline, earn,

easy-going, leader,
machinery, mend,
perform, practical,
responsibility, self-
employed, solve,
weiliology
Skills facus
writing and speaking:
completing a
.. questionnaire;
identifying personal
- attributes and skills -

Level o
~ Time

- one.photocopy foreac
stuadent : -

- upper-intermediate .

n

Warm-up

© Put the following headings on the board: wearing a uniform, working it an
office, working outside. Ask the class to give you two jobs that fit under each
heading, e.g. police officerfsoldier; secretarylcompany director; foarballerifarmer;
welteribaker.

© Brainstorm names of jobs and make a list on the hoard. Make the list as long as
possible, Leave the list on the board for reference.

Main activity

© Explain to students that they are going to find their ideal job. Hand out the
questionnaires. You may want to distribute dictionarics at this point. Ask them
to complete the questionnaire with true answers. They must not show each
other their answers. Set a time Hmit of ten minutes.

0 Students turn over their questionnaires and write their name and a job they
would like to do on the back. This information must be kept hidden. Collect all
the papers in.

© Divide the class into pairs. Redistribute the completed questionnaires, giving
two to each pair, Make sure they do not look on the back. The identity of the
student whe filled them in must be kept secret.

© In pairs, students discuss the two completed questionnaires they have received,
They have to agree on three suitable jobs for each person and write them on
the paper. They can refer to the list of jobs on the board or suggest other ones.
They should look at all three sections to make sure the job fits. For example, if
they suggest teacher, the person should have ticked working with children and
. selected enjoying your job but should not have ticked quiert

© When they have completed the task, invite them to report back to the class. Ask -

some pairs to name one of the jobs they wrate down, e.g. reacher. The others
ask gquestions to check this choice of job, e.g. Does he or she like helping people?
Does he or she like working in a team? Is he or she patient?

@ Finally, allow students to turn the questionnaire over and find out whose it
is. Did their suggestions match the student's own choice of job? Return the
questionnaires to their owners so they can see their ideal jobs!

Follow-up

£ Students write a personal statement about themselves to prepare for a job
interview. They should write about what they are good at, what they are
interested in and why they want to do the job.

" Ask students to find an advertisement for a job on the Internet. They then decide
which four adjectives from the questionnaire are most important for that job.



Vivgidealyjob

r_—i weoriting willy children
F:] doing sports

D explaining things

D being self-employed
[:i performing on stage

D being outside

{j giving new ideas
D being a leader
rj using your ands

u working with animals
D solving problems

D mending things

[j having responsibility

wearing a uniform

What is more important for you? Circle your choice.
working in a team / working on your own
good colleagues / a nice place to work in
enjoying your job / earning a lot of money
working to deadlines / taking as much time as you need
working near home / opportunity to travel

Tick the three adjectives that describe you hest;
ambitious polite D
careful | quick-thinking [ ]
creative D practical r_}
friendly [} kina [ ]

hard-working r_] cenfident

intelligent quist

patient easy-going

— k_,_.__,y_/“\//"/h\u\‘ \1/_
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The past 15.1

Language focus
Whi- questions; past
simple

Key vocabulary
ancient, artist, core
down, cut off, die,
director, leader, marry,
maoon, paint, president,
star, take place, wall

Skills focus

reading and speaking:
answering quiz
questions

Level
elementary
Time

30-35 minutes

Preparation

one photocopy for each
group of 3 or 4 students,
cut into separate cards;

a photocopy of the Rules
for each group (optional)

Warm-up

@ Revise past simple questions with a noughts and crosses game. Draw a grid of
nine squares on the board and write a past tense verb in each square (e.g. played,
painted, wrote, made, was, etc.). Divide the class into two teams, 0 and X,

@ Inturn, a member of each team chooses a verb and uses it to make a question in
the past simple (e.g. Did you play hockey lust weekend? Who painted this picture?
When did she worite the email?). If the question is grammatically correct, rub out
the verb and write either 0 or X in the square. If there is a mistake in the question,
the verb remains in its square and can be used again. A team wins the game if
they can get three Os or three Xs in a row, horizontally, vertically or diagonally.

@ Play the game again with different verbs.

Main activity

@ Divide the class into groups of three or four students. Seat each group at a table,
6 Hand out the cards and tell students to put them face down on the table.

© Tell students that they are going to play a quiz game aboul people and events in
the past. Ask for a volunteer in each group 1o keep the scores.

@ Explain the rules of the game — see the Rules box below,

© Set a tine limit of 15 minutes for students to play the game, If any group finishes
early, they can continue by making up their own past fense quiz questions.

@ With the whole class, pick out a few of the questions in the quiz and ask
students to say more about the person or event.

Follow-up

Find a suitable online quiz on the past tense in English (there are many of these
available on the internet — type in past simple quiz or past simple test on your
search engine). Give students the website address and ask them to do the quiz
for homework. Check their scores in the next lesson.

Make a class quiz about the school, Brainstorm to elicit questions in the present
and past simple, and write all suggestions on the board. Work with the class to
select a set of 20 questions and ask students to write them down in a list. Give
these Jists to another English teacher to use as a quiz in his/her class. Tn the next
lesson, hand back the answers for your students to mark and then return them
to the other class.

1 Ifyou are the first player (A), pick up a card and read out the question for
player B on your left, Do not let the others see the card, If B can answer
the question correctly, he/she gets two points.

2 Hthe answer is wrong, the other players take it in tuns to answer. If
someone answers the question correctly, they get 1 point.

3 Thenitis player B’ turn to pick up a card and ask a question for player C.

4 The game continues like this until all the cards are used. The player with
the most points at the end is the winner.
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“ he past 15.2

Scheol z@

Language focus
past simple; present
perfect; present
continuous

Key vocabulary
architect, assistant,
champion, chef,
COTMIGLLLY, court,
designer, environment,
exhibition, homeless,
Jewellery, lawwyer,
necklace, presenter, share,
SOap operd, social worker,
iclent competition, vet

Skills focus

reading and speaking:
describing past events
and experiences;
describing present
activities

Level

intermediate

Time

40-45 minutes
Preparation

one or two photocopies
of both worksheets
(pages 101 and 102), cut
into separate cards

Extra notes
Dictionaries may be
useful for this activity.

Warm-up

@ Explain the meaning of school reuniosn (an occasion when ex-students come
back to their ald school 10 meet each other). Ask studenls if they think thisis a
good idea and to say why or why not.

© Ask students to imagine coming back to the school for a reunjon with their
classmates, What would they say? What would they want to find out? Elicit
examples of greetings and questions, for example:
Hellg! How are you?
Hey! remeniber yous!
You look great ! just the saine ! different!
What cre you doing now?
P pene il r’ffi':'/!fi:_'(-'.»’; ey
Wiiat did you do whenfafter .. .2
Did you go to university?
Are you menrried?
This Is (name) - do you remember him/her?

Main activity

@ Foraclass of 16 students or less, the role play should be a whole class activity.
For alarger number, divide the class into two halves for two separate role plays,
using a duplicate set of role cards, Give one card to each student. There may he
sorme cards that you don't need to use,

© Explain the situation for the role play. Tell students that they are going to meet
their classmates for the first time in ten years at a schaol reunjon.

& Ask thent to read their role card about their life in the past ten years. If there is
anything they don't understand, they should ask you or use a dictionary. Ask
them to think of other information and details they can add.

© Either as a whole class or in their groups, students mingle and exchange
information. They can take their card with them to refer to if necessary, but
encourage Lhem to speak without looking at it and to express themselves in
their own words. Set a time limit of 20-25 minutes.

© After the role play, ask students to describe saome of the interesting things
they heard. If they need prompting, you can ask: Who was the happiest / most
successfid person you mes? Who had the most important [ most enjoyvable / most
wnnsual S most difficult jobr?

Follow-up

Ask students to write an email to a friend describing the experience of going to
the school reunion,

Make copies of both pages of role cards, one set for each pair, and hand them
out for students Lo read. Ask pairs to discuss which person they would most like
to be and who they wouldi’f like to be, and why. Then discuss with the whole
class.
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Schoglfreunion

You studied at university for five years and
then became a vet.

At first you lived and worked in the city — you
were usually locking after people's pets.

You wanted to work with farm animals, so you
moved to the country last year. You're the only
vet in the village where you live.

You've been married for six months.

When you were 19 you were on TV as a singer
in a talent competition.

You started a band and sang in clubs and at
parties. The band broke up after two years.

You took dance lessons and you've been on
stage in musicals. You're appearing in a new
musical next week.

You love your work, but it's hard to make good

money.

You share a fiat with two other musicians.

Your dream was to be a swimming champiorn.
You trained hard and you were in the national
team when you were 19,

You won two gold medals in international
competitions.

Later you became a radio presenter for a
sports programme. You met lots of great
sports stars.

Four months ago the programme ended and
at the moment you aren’t working.

You started work as a house painter.

You borrowed money to buy your first house
sever years ago.

Since then you've bought and sold houses
and flats and you’ve made a lot of money.

You live in a big house near the sea.

You met your husband/wife on a skiing holiday
four years ago. You've got a new baby who is
six weeks old.

o e e e o e o M wemmore mem

o i A o e e

B e e e e = =

After school you travelled round the world for
two years. You worked in part-time jobs in
Canada and New Zealand.

When you came back, you worked as a
kitchen assistant in a restaurant.

On the job, you started learning how to cook
and now you're a good chef.

You met your husband/wife four years ago.
You have two young children.

You've always been good at art and you're
interested in computers.

in your first job you designed adverts for
magazines.

Now you're a website designer and you enjoy
this work.

Your hobby is fiying - you learnt to fly a plane
five years ago.

You bought a flat last year.

You used to be a police officer but you didn’t
enjoy this work.

You studied part-time and became a social
worker.

For two years you had a job giving help to
homeless people. You enjoyed the work,
although it was difficult.

Now you're managing a youth centre where
young people can get halp and advice.

You're going to get married next year.

After school you studied music for four years,
You're very good at playing the piano and the
keyboard. '

You taught music in a school but you left this
job after a few years.

You started writing music and this has been
a success. Well-known musicians have
recorded some of your songs.

You live in a small flat in a quiet part of the
city.

.|....,....______._m...._______......v....__.__...___....._....-..._____.._...z._....._._..__.............._.......____.........u
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After school you studied computer science at
university. Your first job was testing computer
games for a big company.

Two years ago you became a game designer
in the company.

Last year you started your own business with
two friends. You've got fots of ideas for new
computer games.

You share a flat with a friend in the city centre.

While you were studying at college, you
worked for a student radio station.

You became a news reporter for a TV channel.

You've travelled abroad many times and
you've been in some dangerous situations.

You're often away from home and you have to
work long hours.

You're married with one child.

After school you studied at university and
became an architect.

You started working for a big company which
builds cheap houses.

You wanted to design better buildings tha‘{
would help the environment.

Three years ago you designed a low-energy
office building which won several prizes.

You designed your own flat in the city centre.

You studied for six years and became a lawyer
four years ago.

Your career has been very successful. You've
helped several famous people in court. Your
wife/husband is also a lawyer. You haven’t got
any children.

You live in a large house and you're planning
to buy a second home in France.

You got married when you were very young.

You used to draw pictures for your two
children.

A friend was writing a children's book and
asked you to draw the pictures. The book won
a prize and was very popular.

Now you're a successful artist. You had an
exhibition of paintings in a gallery last month,

You work at home in a small town.

You've lived in lots of different places and had
lots of johs.

Six years ago you started collecting old
jewellery. Your best buy was a necklace - you
bought it for £15 and sold it last year for
£8,000.

Now you have your own shop. You also buy
and sell jewellery on the Internet.

You often go abroad to look for interesting
jewellary in unusual places.

After school you took a drama course and
trained to be an actor.

At first it was difficult to find work and you
were very poor.

in the past three years you've had some good
parts in TV dramas and soap operas.

You worked in the USA for a year.

You aren’t interested in marriage or children at
the moment.

You've always wanted to help people so you
decided to become a nurse.

You got a job in a hospital in a small town.

Now you’re a community nurse — you visit
people in their homes.

The pay isn't very good, but you love the
work., You know most people in the town and
you’ve got lots of friends.

You aren’t married, but you've recently met
someone nice.
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Language focus
past simple; past
continuous; past perfect

Key vocabulary
amazement, collector;
(luggage) compartment,
disappointed, for sale,
game warden, illegal,
notice, owner, passenger
permission, proud,
truthful

Skills fecus

reading and speaking:
sequencing two stories;
devising endings

Level
upper-intermediate
Time

40 inuies

Preparation

one photocopy of both
“worksheets {pages 104
and 105) for each pair,
“cut up into separate
-~ parts B

Extra not.es
: ch mnanes ma‘y be

Warm-up

Q© Write the following words as a list on the boavd: When, While, Although, Then,
After thar, After a while, However, Suddenly, Immediately, Finally.

© Build up a class story as a ‘chain’ activity. Start off by giving the students an
opening sentence, e.g. [ was getting ready for schoot on Monday morning when
suddenly my phone rang. Ask a student to follow with a second sentence, then
notinate others to continue in turn, each adding a sentence. From time to
time, when appropriate, point to one of the words on the board. The next
student must start his/her sentence with the word you have indicated.

€ Keep the story going for as long as possible and try to reach a satisfactory
ending.

Main activity

@ Pre-teach the expression game warden {game here means wild animals that
are hunted; a game warden is responsible for making sure that hunting rules
are obeyed), You might also decide to pre-teach other words, e.g. collector,
compartient, passenger— but if there are similar words in the students’
language, you may prefer to let them work out the meanings for themselves.
Alternatively, you may want to hand out dictionaries.

© Put students in pairs and hand out the sentence parts, thoroughly mixed in a
random order.

@ txplain that the sentence parts make up two separate stories, Students need to
work with their partner to sort out the parts for each story and purt them in the
right order. Tell thert to find the two story openings as a first step.

€ Explain that the stories have been left incomplete at the end. Ask pairs to try to
predict the ending for each story and ta write down their suggestions.

© Set a time limit of 20 minutes to complele the activity. I some pairs finish e"lrlv
they can go round and help slower ones.

© Choose students ta read the completed stories aloud while the others check,
Then invite other pairs to read out their suggestions for the two endings. Finally,
tell them the original endings:
Text 1: T'm the biggest damn Har in the whole United States.”
Text 2:The violin is yours, Mr Kreisler. Take it into the world, and let people
hear it

Follow-up
Ask stuclents to rewrite one of the stories from the viewpoint of the secoadary
character: either the game warden or the collector.
Ask pairs to practise retelling one or other of the stories in their own words,
without looking at the original version. Then choose a pair to tell each story 10
the class. If they get stuck or go wrong, the others can help them out.
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Mixed

-

The American writer Mark Twain, who wrote the book Huckleberry Finn,
used to love fishing

closed and fishing was illegal. When he got on the train at the end
of this time, he was

feeling very pleased with h_imself. His fish were in a box of ice
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. seat, ready for the journey home. As the train travelled along, he started a :
i i
B e e e e e e e e e e e e e e e e e e e e e e e e e o e e o o o . 4
| :
\conversation with another passenger in his compartment and soon he was l
1 t
b e el :
1 3
[} 1
+ telling this man all about his successes on the river. After a while he ;
i i
1 i
i el |
. noticed that the other passenger was not smiling. ‘By the way, who X
E are you, sir?’ E
b e e e e e e e e e e e e e e e e e m m e e e +
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gMixed

Nt e .
' Fritz Kreisler, born in Austria, was one of the best-known musicians of his '
. time and j
\ : i
' made many classical recordings. When he was still a young mamn, he was ;
' looking around in a shop one day when he found a wonderful violin that he I
wanted to buy. But at that time he didn't have much money. By the time

he had

got enough and returned to buy the instrument, he discovered that it

|
§
H
)
1
H
i
3
]
1
i
'

R

' nad already been sold to a collector. He went to the new X
' owner's home and asked him if he would sell it. But k
. the collector replied that this violin was important to him and it wasn't :
P it T e il et e q
: :
' for sale. Disappointed, Kreisler turned away - but before he left, I

' cupboard. The man agreed and Kreisler began to play. The violin produced
' music of

such beauty that the collector could only listen in amazement. ‘Thave no
right to

_________________________________________________________________
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The world around us 16.1

What deing®

Language focus
islare; present
continuous

Key vocabulary
boots, camp, dining
room, fire, map,
HIONRtGin, newspaper,
posteard, shorts, ski,
smile, snow, surf, tent,
weiter, windy

Skills focus

speaking: talking on the
phone; describing places
and present activities
Level

elementary

Time

25-30 minutes

Preparation

one photocopy for each
pair, cutinte Aand B
parts

Warm-up

© Ask students how ofien they call their friends on the phone and why they call.

@ Ask them to think about being away on holiday. In a phone call o a friend,
what would they want to say and what would they want 1o find out? Elicit some
useful expressions, for example: :

Greetings: HitHello (name). This is (nameh £ 1r's (naine) here.

Questions: Where are you? What are you doing? Whar’s the placethoteliveather
like?

Responding: Really? Wow! That sounds great/moful, What about you?
Checking: What was that? I didn't carch that. What did you say?

Ending: I have 1o go now, I'll call you tateritomorrow. See you soon.

Main activity

© Put students in pairs and hand out an A and a B worksheet to each pair.
Students must not ook at their parmer’s worksheet.

© Ask students to imagine that they are the person on the phone in their picture.
Explain that they are both away on holiday with their family and they are
going to talk to each other on the phone about what is happening. Ask them
to talk about where they are, what the weather is like, what they and the other
members of their family are doing and whether or not they are having a good
time. Point out that there are other family members visible in the picture.

€ Give students a few minutes to look at their picture and think about what
they will say. Remind them to use the present continuous for things that are
happening now, Encourage them te make the phone call interactive by asking
each other plenty of questions,

© Seat paivs back to back, so that they can hear but not see cach other during the

phone conversation. Tell student A to make the call and start the conversation.
Set a time limit of five minutes.

© At the end of the call, stuclents furn back to face each other. They report back
to their partner all that they can remember about what they heard, using the
present continuous (e.g. You're in the mountains in France and you're having
breakfast in the hotel ..). Their partner corrects the information if necessary.

@ Now ask students to look at each olher's pictures. is the scene how they
imagined it from the phone conversation?

@ With the whole class, ask students to say which holiday they would prefer and why.

Follow-up

- Ask students to write a paragraph comparing the two pictures, using fs/are and
the present continuous.
Put students in pairs and ask them to imagine what happened in each place

after the phone call. What did the people do next? After discussion, students
report their ideas to the class, using the past simple.



Wihatfarepvould oind
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The world around us 16.2

Language focus
Wh- questions; mixed
tenses

Key vocahulary
Jorest, Greek, the Nile,
penguin, Portuguese,
Roman, hwice

Skills focus -
speaking: asking
questions -
Level
intermediate
Time

40 minutes

Preparation

one photocopy for each
pair, cut into Aand B
parts

Askithe

Warm-up

@ Ask one student {0 think of an object in their home, without saying the word
aloud. Invite the others to ask questions to guess what the object is. Examples:
Is ir big/ small | useful | a machine [ a piece of furniture? Where is it? What do you
do with it? What's it made of? What colour is it? How often do you use it?

© Choose four other students to think of different things for the class to guess: a
type of food, an animal, a person and a place. This will require students to think
of some different questions from the examples above.

Main activity

© Tell students that you are going to give them a list of answers. Their aim will be
1o think of questions they can ask to produce these exact answers,

© Give them an example: write A volcano on the board. Elicit questions that will
produce this answer, e.g. What is Mount Etna? What was Krakatoa? What kind
of mountain sometimes erupts / explodes ! produces fire and smoke? You could
do the same with a second example, e.g. In the spring. (When do trees furn green
after the winter? When do we see lots of flowers after the winter? When do birds
usually build their nests?)

€ Put students in pairs and hand out an A and a B worksheet to each pair.
Students must not look at their partner's worksheet.

© Give them five minutes to read their list of answers and think of questions they
can ask. They must do this on their own. Stress that the questions they ask must
be designed to elicit the exact answers they have on their worksheet,

© Set a time limit of sixto eight minutes. Stadent A asks questions to try to elicit
the correct answers from student B. For each correct answer, A puts a tick in
the second column of the table. If students don't get the exact answer they are
looking for, they should try to think of a clearer question. If they are having
trouble with a particular answer, they should move on and return to it later,
Ensure they do not look at their partner’s worksheet.

@ When time is up, call ‘Stop!” Students change roles and B asks the questions.

© Vind out who has the most ticks in their table, Choose some of the more difficult
items in each table and ask students what questions they asked.

Follow-up

£, Ask students to write a list of six answers similar to those on the worksheet, and
aseparate list of questions to go with them. In pairs, they swap their answers
and write down what they think their partner’s questions are. Then they
compare their lists of guestions.

~ Write Wh- questions on labels and stick a label on each student’s back. Example
questions: Who is your favourite singer? What do you have for breakfast? When
did you get up this morning? What kind of computer have you got? Students
mingle, read each other’s questions and answer them. On the basis of the
answers they get, they have to guess what question is written on their label,
When they have guessed, they take off their label and continue to give answers
to other students. Set a tirme limit of six to eight minutes for this activity.
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The world around us 16.3

A azon

Language focus
modals: can, should,
must; first conditional;
to + infinitive of purpose

Key vocabulary
antihiotics, axe, bandage,
battery, canoe, compass,
Jrving pan, hammock,
insect repellent, life
Jacket, raincoat,
sawcepan, tin (of food),
vitamins

Skills focus

speaking: stating

opinions; giving reasons;

negotiating

Level

upper-intermediate

Time : )

3540 minutes

Preparation

one photocapy for each

student; dictionaries; a’
" map of Souith America
“for the Warm-up .

. '{op_tioh;ﬂ)' R

Warm-up

@ Ask students to say what they know about the Amazon rainforest, c.g.

Which continent is it in? (South America)

Whicl country Ias the largest aven of rainforest? (Brazil)

Describe the vegetation. (tall trees, dense growth, a huge variety of plants) -
What’s the clivate Like? (warm, wet, humid).

If possible, use a map to show the Amarzon River and its many tibutaries,

6 Tell students that you would like to visit the Brazilian rainforest. What should
you do beforehand? What clothes and other things should you take? Elicit some
suggestions, for example: You should book a hotel / read abour the wildlife /!
arganise a river tour. You should take light clothes f e raincoat 1 a camera. Keep
Hais brieland don't e

ool detail

Main activity
© Hand out the worksheets.

@ Explain to students that their group is planning to make a journey of 600 km
through the Brazilian rainforest. They are going o travel in canoes, sometimes
on the Amazon River and sometimes on smaller vivers which are VETY Temote.
Now they are planning what to take with them. Space on the canoes is limited,
so they need to reduce the list to just 20 irems. '

© Ask students o read the list on their own and check the meaning of new words
inadictionary. Tell them to put a tick beside items they think are essential and a
cross beside irems they would definitely remove from the lisc

& Divide the class into groups of three or four students. In their groups, students
make arguménls to support their opinions and try.1o reach agreement through
discussion, If they can't agree on all of the items after ten minutes, they should
take a vote.

@ Ask each group 1o join up with another group to compare their decisions and
discuss their reasons. While they are working, copy the list of iteis onto the board.

@ Askone group to read out the items they decided to refect and invite others to
comment. Where there is general agreement about an iten, rub it off the board.
Discuss areas of disagreement and try to arrive at a class consensus on the 20
most important dems.

Follow-up
+ Ask students to write a diary entry describing a day on their canoe trip.

Telt students to choose one of these envitonments: jungle, desert, alpine
mowniains. Ask them to do some research on the Internet to find survival
techniqgues that can help people stay alive in this environment. These could
inctude tips on finding [ood/water, protecting yourself from heat/cold, making
toots, buitding a shelter, making a fire, etc. Students compare their findings in
the next lesson.




Amazon

antibiotics
axe
handages
batteries
bottied water
camera
chocolate
COMpAass
dried food
fishing lines
frying pan
gun
hammocks
hats
insect repellent
knife
laptop computer
iife jackets
map
matches
mirrox
mobile phone
MP3 player
plastic bags
Portuguese dictionary
raincoats’
ope
saucepan
sleeping bags
sun cream
tent
tin opener
tinned food
torch
two-way radio
vitamins
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The future 17.1

Rlansandipredictions

Language focus
willfor predictions;
going tofor plans

Key vocabulary
abroad, chat, celebration,
competition, get married,
one day, pass an exam,
space, siiccessful

Skills focus
speaking: asking and
answering questions
about the futare
Level

elementary

Time

30 minutes

Preparation

one photocopy for 2
students, cut into A and
B parts; mix up the 2
sets of photocopies so
you can distribute them
randomly

Warm-up

© Ask some questions about students’ plans, e.g. What are you going to do after
school f have for lunch / do in your next lesson? Are you going to have an art
lesson today ! use your computer this evening / make any phone calls later?

@ Now tell students to look into the future and make predictions about what
will happen. Prompt them by naming celebrities or events in the news to elicit
sentences with will, e.g. (Name) will be the next President. (Football reai) will
win the Champilons League /| World Cup. (Singer) will have a number one hit
soon. Follow up with will questions as appropriate.

Main activity
@ Hand out the worksheets. Half the students should have the A version and the
others should have the B version.

© You may need to pre-teach some words from the worksheets, e.g. celebration,
chat, one day, successful.

© Explain that the aim of the activity is to find a name to write in every box in
the second column. Students need to go round the class asking questions
with Will you ...7 or Are you going to...? When they find someone who fits the
description, they write the person’s name in the second column. Encourage
them to ask one or two more questions to get extra information for the third
column,

€ Give students a few minutes to read through their worksheet and think about
their own answers.

© Students mingle, asking and answering. Because there are two worksheets,
they will sometimes be answering on matters they have thought about, while at
other times they will have to respond to guestions they won't be expecting. Set a
time limit of 15 minutes for the activity.

© Ask students to report back some interesting information that they received
from people they spoke to.

Follow-up

i Ask students 1o write two paragraphs, one on their short-term plans and the
other on their fong-term predictions about their life in the future. They can use
topics fram the worksheets or they can think of their own.

i Ask students what they think you are going to do after school this afternoomn,
this evening and next weekend. Students discuss this in pairs and then offer
their ideas, using going ro. At the end, tell them what your plans actually are.
Give a round of applause to the pair whose suggestions were the closest to
being correct.



predictions

Find someone who ... . : Extra information

"1 thinks they will pass all their exams this year.

is going to send a text message after school today.

isn't going to watch telévision this evening.

2
3 thinks they will travel a ot in the future.
4
5

is going to buy a present for someocne soon.

6 doess’t Lhink they will gel maried belore they are 20

thinks Engiish will be usefu! to them in the future.

6
i
8 is going to chat with friends on the Internet this evening.
9

is going to be in a sports competition socon.

10 doesn't think they will ever travel into space.

11 is going to try to get a job in the summer holidays.

12 thinks they will be famous one day.

Find someone who ... Exira information

. 1 is going to send an email to someone this evening.

thinks they will work as a scientist or a doctor in the future.

doesn’t think they will study at university.

is going to buy some new clothes at the weekend.

thinks they will have more than two children.

is going to have a music lesson tomMorrow.

doesn't think they will live abroad in the future,

2
3
4
5
6 isn’t going to travel by bus today.
7
8
9

is going to visit a friend this afternoon.

10 thinks their favourite sports team wili be successful this year.

11 is going 1o have a family celebraticn in the next month.

12 thinks they will live to be 100,
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Language focus
willand going to for
predictions

Key vocabulary
personal information;
future time expressions

Skills focus

writing and speaking:
describing events and
situations in the future

Level
intermediate
Time

45 minutes

Preparation
one photocopy for each
pair; sheets of paper for
the Warrm-up

Warm-up

'@ Write the following sentence openings on the board:

My nameis ... (name)

In ten years'time I'm going 1o be a ... (job)
Illivein ... (place)

Filown alan .. (adjective + possession)
Il ... every day {activity)

Il be ... {adjective to describe a person)
Elicit possible endings.

© Iland out a sheet of paper to cach student, They write the first sentence opening
from the board at the top of their sheet, completing it with their name, then fold
the paper over and pass i on 1o the next nerson. On the papar they recoive, they
write and complete the next sentence and again pass the paper on. When all six
lines have been written like this, the paper is returned to the person named at
the top. Ask students to read out the resulting description of their future.

Main activity

© Put students in pairs and hand out a worksheet to each pair.

© Explain that the central picture shows four young people as they are now, and
the other pictures show them in 12 years’ time. Students need to make upa
story predicting what will happen to each person in this period.

€© Take one person from the worksheet as an example. With the clags, elicit
suggestions and build up a paragraph of four or five sentences on the board
about this person’s life in the future. Include time expressions. For exainple:
When he leaves school lie’s going to...
Then [ After that he will / he's guing 1o ...
Three years later | During the next three years he will ...
The following year ! In (year) / On (date) ...
@ In pairs, students look at the other three people in the pictures and make up
stories about their future. After discussion, they write each story as a paragraph.
© Focus on each of the three people in turn and ask different pairs to read out

their paragraph about him/hier. Encourage others to ask questions and to
comment on shnflarities and differences.

Follow-up

L. Ask students to find a photo of an interesting-looking person from a magazine or
the Internet. Ask therm to prepare a profile of this person’s past, present and futuie.
In the next lesson they show the photo and present their person to the class,

"o Ask students to write the story of one of the people on the worksheet as part of a
biography, using past tenses.
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The future 17.3

Language focus
will, might; future
perfect; future passive

Key vocahulary

army, extinct, (polar) ice,
melt, population, space,
war

Skills focus

speaking: predicting and
speculating about the
future

Lavol
upper-intermediate
Time

50 mimites

. Preparation

-one photocopy for each
~ group of 3'or 4 students,
cutinto sepatate cards

Ext.ra notes

IEhiINGgSEto

Warm-up

© Onthe board, draw a simple picture of a car on a road. Brainstorm with the
class words associated with this image and write them on the board. Examples
might include fast, expensive, freedom, pollution, shortage of vil, food miles,
traffic jans, accidents, etc,

© Askstudents for their predictions on the subject of cars and driving in 25 years’
time, Elicit sentences using different tenses, for example:
Perrol will be very expensive,
People will drive smaller cars.
We will have found a different type of fuel for cars.
Cars will be banned in the city centre.
Camputters might contral ol the traffic on oy roads.,

Main activity

© Divide the class into groups of three or four students. Seat cach group at a table.

© Hand out the cards and tell students to put them face down on the table, The
cards can be in any order,

© When you call'Go!' the first student takes a card and turns it over. The group
has three minutes to respond to the image and to make predictions for 25 years’
timne. The student who turned over the card speaks first. Students will need to
express their views quickly and concisely to fit into the time allowed.

© ‘At the end of three minutes, call ‘Stop?’ Each group then has a few seconds
to decide whether their views on this topic were optimistic, pessimistic or
undecided. Ask them to write down the card number with O, Por U beside it.

© Now call ‘Next card ... go!" The second student takes the next card and starts the
discussion. Continue in the same way until all the cards have been used.

@ Go through the cards with the class, asking groups to say whether their views
were optimistic, pessimistic or undecided, Where groups were undecided, or
where there is marked disagreement between groups, open up the issue for
class discussion.

Follow-up

Use two or more of the cards as the basis {for group debates. Assign the sarne card
to two different groups. One group prepares optimistic arguments and the other
prepares pessimistic ones. (rroups then debate the topic in front of the class.
Give your comments at the end and encourage other students to give theirs,

: Ask students to do some research on the Internet to find out more about one of
the topics on the cards, They should aim to find at least three interesting facts.
Telf them to use English-speaking websites where possible. In the next lesson,
students share their information,
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